	
	
	



MINUTES
COUNCIL ON TEACHER EDUCATION MEETING
November 21, 2022

MEMBERS PRESENT: Jessica Baxter, Curtis Benjamin, Lacee Boschetto, Steven Camicia, Amanda Dawson, Nichelle Frank, Tom Higbee, Jana Johnson (for Peter Mathesius), Jessica Koltz, Lisa McLachlan, Kelli Munns, Greg Podgorski, Sylvia Read, Allison Riddle, Jessica Rivera-Mueller, Marla Robertson, Kady Schneiter, Lynette Tervort, Nate Trauntvein 

MEMBERS EXCUSED: Paul Barr, Jeni Buist, Marilyn Cuch, Dennise Gackstetter, Spencer Holmgren, Adrianna Mortensen, Lauri Nelson, Maria Spicer-Escalante, Greg Wheeler

GUESTS: Greg Cox, Bobbie Crabtree, Sharla Hart, Darcie Peterson

ACTION ITEMS:

1. Approval of Minutes: https://usu.box.com/s/6hqwm1qefja0uryhpwjl5mm48zq41voq 
[bookmark: _Hlk118371243]Minutes for September 2022 were approved as written.

2. Course Approvals:
SPED 4000 – Education of Students with Disabilities
· Proposed Action: Increase Credits to 3, Add New Content, Add Prerequisite. Effective Summer 2023
· Justification: SPED 4000 provides information on the federal and state laws that govern the education of students with disabilities. The course also provides an overview of the characteristics of students with disabilities and the educational and psychological implications. All teacher education majors are required to complete this course.  The educational landscape in Utah and across the nation has changed from defining special education as a place to defining it as a service.  According to both federal law and accepted best-practices, an inclusive model of education is the most appropriate model of delivering special education services. This means students with disabilities receive all, or the majority of, their education, guided by an Individualized Education Plan (IEP) in the general education classroom alongside their typically developing peers. Given this shift in how and where special education services are delivered, Utah school districts have requested that teacher candidates receive more preparation for how to effectively provide these services, particularly for students with significant support needs, within inclusive/general education settings. An additional credit hour needs to be added to SPED 4000 in order to incorporate this additional content and adequately prepare teacher candidates to be effective teachers to all of their students, including those with significant support needs.  Further, teacher candidates need to access this additional content while they are concurrently enrolled in other education courses and field experiences in order for them to successfully learn to directly apply effective inclusive instructional strategies in the classroom.
· Description: This course provides an overview of the characteristics as well as legal and educational implications for students with disabilities.  Special emphasis will be on providing meaningful instructional strategies and accommodations for the general education classroom.
· Prerequisites: Admission to Teacher Education.

Marla Robertson motioned to approve the changes to SPED 4000. Nate Trauntvein seconded the motion. Motion passed.

Darcie Peterson explained that SPED 4000 is a course that all education majors take. Sylvia Read was approached by the local school districts last spring and asked to address students with more significant cognitive impairments in our coursework and to talk more about accommodations. As a result of that meeting, TEAL and Special Education decided to add a credit hour to SPED 4000 to address more accommodations for students with more significant disabilities in the regular classroom and add the prerequisite of requiring program admission in order to enroll. In secondary programs, they could be thinking about getting students admitted earlier so that they can get this course taken care of but not too early so they can apply the knowledge in an educational setting. Amanda Dawson said as long as there are still courses students can take prior to admission, they were fine with the prerequisite change. They encourage their students to get admitted as soon as they have met the credit requirements. Sylvia Read pointed out that students can still take SCED 3210. It doesn't have a practical or clinical, but it could still help them with the discernment process. 

SPED 4910 - Undergraduate Research and Creative Opportunities
· Proposed Action: Change to Standard Grade, Change to 1-3 Credits.
· Justification: This class functionally is only offered for 1-3 credits.  In the past 20 years, the SPERC department hasn't had a student take the class for 4 credits, so it causes registration frustration.  Special education majors typically take this class as a teaching support elective.  Because teaching support is part of the special education major, the department would like the course of be a letter grade rather than a pass/fail grade.
· Description: Individually directed study at the undergraduate level.
· Prerequisites: Instructor Permission.

Greg Podgorski motioned to approve the changes to SPED 4910. Nate Trauntvein seconded the motion. Motion passed.

Darcie Peterson said this is their service-learning course and students typically take it as a teaching support class. They are working in schools as a pre-experience to the Special Education major. They want to change it from 1-4 credits to 1-3 credits, to make registration simpler for students and give the course a letter grade so it can be used as a teaching support course.

	Course Approvals for SPED 5010 through SPED 5820 will be approved through one motion.
They have been revising the Special Education program based on what USHE said about moving all the program courses to the junior and senior years. Some of these courses were previously offered in the sophomore year. They have also made it so students can combine an emphasis, such as severe and mild/moderate, in special education and still complete their degree in four years. They have removed their collaboration class and put that content into their law class, assistive technology class, and transition class so that students can do more applied assignments in terms of transition. They have done the same thing with assessment courses. They will now have one assessment course that all majors take and then the emphasis specific content has been included in the emphasis courses. They decided as long as they were cleaning everything up, they would update the prerequisites for all their courses to comply with the catalog editor requests and make it cleaner for students to register.

SPED 5010 - Applied Behavioral Analysis 1: Principles, Assessment, and Analysis (QI)
· Proposed Action: Update Description, Update Prerequisite to match test codes. 3 credits
· Justification: Updating prerequisites to match test codes.  Clerical change.  Updating description to reflect current practice.
· Description: This course covers topics related to collecting data, using data to make decisions, analyzing data, graphing data, and applying principles of behavior management and instruction to children and youth.
· Prerequisites: Special Education Teacher Education Program Admission and SPED 4000, SPED 5040, SPED 5030 with a grade of B- or higher. 

SPED 5030 - Assessment in Special Education
· Proposed Action: New Course. 2 credits
· Justification: Prior to the addition of this course, each special education major emphasis area has taught a separate assessment course. This new assessment course will be offered as a core class to all special education majors. The content covered by the learning objectives will be applicable to all students enrolled.
· Description: This course provides tools necessary to understand, administer, and interpret formal/informal assessments. It covers evaluation and assessment processes in special education, multidisciplinary teaming, assessments of achievement, intelligence, and behavior, and modifications and accommodations of informal and formal assessments.
· Objectives: 
· Define and understand the purpose of assessment.
· Identify the steps involved in the assessment process in special education.
· Recognize the importance of norm-referenced tests, standardization, and concerns surrounding standardized testing.
· Describe the various informal measures of assessment.
· Identify issues surrounding testing considerations and describe the limitations of various kinds of testing.
· Recognize and use basic statistical terminology including scales of measurement, measures of central tendency, frequency, and range.
· Identify the importance of the normal curve and how it can be used in the assessment process for decision making.
· Distinguish among the different types of correlations and understand the meanings of correlation coefficients.
· Apply the steps involved in the calculation of age for students during the assessment process.
· Identify the importance of scaled scores and standard scores and how they are used in reporting information during the assessment process.
· Recognize the importance of terminology used in reporting scores in assessment, including percentiles, stanines, T-scores, z-scores, age equivalents, and grade equivalents.
· Recognize the rights of parents in the educational decision making of their children and identify how to provide written notice to parents for special needs assessment and to obtain parental consent.
· Identify the procedures for initiating an evaluation for a child with a suspected disability and describe six IDEA standards to comply with federal guidelines for special education evaluations.
· Defend ethical practices that enhance the integrity of test results.
· Define culture and recognize cultural and linguistic diversity among learners.
· Describe the significance of cultural competence when working with children with special needs and their parents.
· Identify techniques and actions educators use to prepare for a multicultural assessment.
· Describe factors that influence assessment of students from culturally and linguistically diverse backgrounds.
· Identify the purpose of screening assessments and describe the process for using them.
· Discuss the purpose of an initial evaluation, determine the procedures for getting one underway, and identify who might participate in an initial evaluation.
· Explain the purpose of a triennial evaluation and who participates in this evaluation.
· Describe the purpose of the Multidisciplinary Team and the membership of it.
· Explain how a formal referral may be made for an evaluation and possible special education services for a child with a suspected disability and describe what happens next.
· Distinguish among the various assessment options of the Multidisciplinary Team.
· Identify important principles of parental participation in the assessment process, including the important points of parent intakes and confidentiality.
· Recognize the importance of eligibility requirements under the federal law and why special educators need to know them.
· Identify the definitions and understand the meanings of each of the IDEIA classifications for high-prevalence disabilities and discuss the steps involved in eligibility criteria.
· Identify the definitions and understand the meanings of each of the IDEIA classifications for low-prevalence disabilities and discuss the steps involved in eligibility criteria.
· Identify practical guidelines important to use when writing a comprehensive educational report in special education.
· Describe and elaborate on the sections that should be included in a comprehensive educational report for special education.
· Explain how each element in a model comprehensive educational report informs the recommendations for the school, teachers, and parents/guardians of a child who has been identified as qualifying for special education.
· Describe the process for preparing and presenting test results to the Child Study Team, parents, and the Eligibility Committee.
· Identify the purpose for and the process for an Annual Review.
· Explain the triennial review process including parent notifications and the required materials.
· Identify important information that the Eligibility Committee must have prior to meetings and the rationale for why everything is needed.
· Compare contrast and describe the purposes of various tests and the skills they measure.
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5070 - Policies, Procedures, and Collaboration in Special Education
· Proposed Action: Add Collaboration to Title, Description Change, Update Prerequisite to match test codes. 3 credits
· Justification: Special Education teachers are mandated to collaborate with other professionals, parents, and federal and state law.  Instead of teaching a separate collaboration course, it makes more sense to the SPERC department to embed the collaboration and communication piece in a class where the content can be practically applied.
· Description: This course provides an understanding of federal and state laws for persons with disabilities and procedures for organizing a special education classroom and auxiliary staff.
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5080 - Transition-Focused Education
· Proposed Action: New Course. 2 credits
· Justification: Transition topics have been addressed for Mild/Moderate emphasis students in 5320 (discontinued) and for severe emphasis students in 5610.  Since the content overlaps between the two emphasis areas, the SPERC department decided to pull this transition content and add a class dedicated to transition for both mild/moderate and severe majors.
· Description: This course will provide special educators with knowledge of the roles of parents, paraeducators, administrators, other professionals, and students on multi-disciplinary teams; initiatives in building inclusive programs; and the array of services available to children with disabilities, as they progress from K-12 settings to adult life. The course provides skills in effective communication; promoting family involvement, including families who are culturally diverse; team planning, and collaborative instruction. Students will learn to design instruction to align to course, state, and/or other standards.
· Objectives: 
· Explain (verbally and written) past and current transition trends in special education and disability culture. 
Identify societal factors that influence outcomes for youth and adults with disabilities across diverse identity characteristics (e.g., culture, linguistic, family structure).
· Apply effective and respectful communication strategies in the context of interagency collaboration, parent collaboration, and person-centered planning. 
· Gather data from a variety of sources (e.g., IEP) and people (e.g., general education teachers, service providers, students) to design a family resource guide to provide suggested in-school experiences to prepare students with disabilities for adult life. Interview a family member and make recommendations to families. 
· Describe the role of the family in the transition planning process. 
· Identify family expectations and the potential influence of those expectations in the transition planning process. 
· Define self-determination. 
· Describe and practice strategies that will enhance self-determination for children and youth with disabilities. 
· Considering student and family needs, identify disability-specific and non-disability specific agencies to support student and family-identified needs. 
· Select secondary transition evidence and research-based strategies to design instruction for students of different ages, types of disabilities, levels of support needs, and culturally or linguistically diverse backgrounds. 
· Use materials or lessons that counteract stereotypes and acknowledges the contributions of individuals with diverse identity markers (e.g., culture, language). 
· Describe (verbal and written) the policies governing services for children with disabilities ages 14 and older. 
· Describe (verbal and written) postsecondary educational, employment, and independent living opportunities for youth and young adults with disabilities. 
· List and describe (written) steps for effective planning for postsecondary transition.
· Prerequisites: Admission to Teacher Education.

SPED 5120 - Ocular Disorders and Examination Techniques
· Proposed Action: New Title, Course Description, Credit Hour Change, Add Prerequisite. 2 credits
· Justification: Faculty within the Visual Impairment program carefully reviewed all coursework.  Faculty wanted to separate the Education Implications of Low Vision into a separate class in order to focus not just on visual exam techniques but practical educational implications.
· Description: Students demonstrate the ability to identify the important parts of the visual system, understand and interpret eye reports, as well as translate the information into an educational plan. Participants also conduct and supervise vision screening clinics.
· Prerequisite: SPED 5105, Admission to SPED major, and Professional Education Courses.

The Special Education Department has several visual impairment courses. These courses are taught by the University of Utah and are broadcast to USU and have USU course numbers. The visual impairment majors take their core courses and then take the visual impairment courses from the University of Utah, which they offer as a free service. The University of Utah added three new courses; SPED 5122, 5175, 5190 and updated six of their other courses: SPED 5120, 5130, 5135, 5140, 5150, and 5170 for their program. The total number of credits for the Visual Impairment program will be changing from 27 to 26.

SPED 5122 - Educational Implications for Students with Low Vision
· Proposed Action: New Course. 2 credits
· Justification: Faculty within the Visual Impairment program carefully reviewed all coursework.  Faculty wanted to separate the Education Implications of Low Vision into a separate class in order to focus not just on visual exam techniques but practical educational implications.
· Description: This course covers functional/educational implications of major eye diseases and disorders; the eyecare professional’s role in vision care; the purposes/integral facets of functional vision & learning media assessments; the basic laws of optics; and resources for students with low vision.
· Objectives: The purpose of this course is to provide the student with a basic understanding of 
the major issues, approaches, and practices in low vision rehabilitation services. 
1. Students will become aware of some of the functional implications and 
educational considerations of many of the major eye diseases and disorders.  
2. Students will learn of some of the psychosocial implications of having “low vision” 
and of using low vision devices. 
3. Students will be introduced to some functional vision assessments and vision training 
tools and techniques that they can use with their students. 
4. Students will be familiarized with various low vision devices that may help visually 
impaired persons in a variety of tasks. Students will also be instructed in the proper use of these devices, and their proper 
care and maintenance. 
5. Students will be encouraged to assist their students with low vision to obtain a clinical low vision evaluation and to obtain and use appropriate low vision devices.  
6. Students will be instructed regarding materials, resources, and techniques in 
assisting students with visual skills, with doing near vision tasks, distance vision tasks, 
and for using optical devices. 
7. Students will explore some of the environmental modifications that can be made with materials, the workspace, and with the larger environment to benefit the low vision person. 
8. Finally, students will become familiar with various resources available to persons with a vision loss, and the value of support groups.
· Prerequisite: SPED 5105, Admission to SPED Major, and Professional Education Courses.

SPED 5130 - Literary Braille Codes
· Proposed Action: Change Title, Change Credits from 4 credits to 3 credits, and Add Prerequisite. 
· Justification: Faculty within the VI program carefully reviewed all of the current coursework.  Faculty identified a need for a dedicated course preparing teachers to use, teach and support student use of blindness/low vision specific assistive technology.  The course content specific to technology has been moved into SPED 5135. Course content specific to teaching braille reading and writing has been moved into SPED 5140.
· Description: This course focuses on reading and writing literary braille using a slate and stylus and computerized braille writers. It includes literary braille contractions, short-form words, punctuation, and rules of usage for basic Grade 2 braille emphasizing accuracy and beginning formatting.
· Prerequisites: SPED 5105, Admission to SPED major, and Professional Education Courses.

SPED 5135 - Assistive Technology for Students with Visual Impairments
· Proposed Action: Add Prerequisite. 3 credits
· Justification: Content from SPED 5105 and 5130 is critical background knowledge for SPED 5135.
· Description: This course is an introduction to assistive technology used by individuals with visual impairments.  The course includes strategies for assessment and instruction in use of assistive technology.
· Prerequisites: SPED 5105, 5130, Admission to SPED major, and Professional Education Courses.

SPED 5140 - Advanced Braille Codes & Abacus Instruction
· Proposed Action: Add Prerequisite. 3 credits
· Justification: Content from SPED 5105 and 5130 is critical background knowledge for SPED 5140.
· Description: This course teaches the transcription of print mathematical symbols into appropriate formats using Nemeth Braille Code of Mathematics and using an adapted abacus for basic mathematical operations.  The course explores braille for music, foreign language, and computer.
· Prerequisites: SPED 5105, 5130, Admission to SPED major, and Professional Education Courses.

SPED 5150 - Teaching Children with Dual Sensory Impairments (Deaf/Blind)
· Proposed Action: Add Prerequisite. 3 credits
· Justification: Content from SPED 5105 is critical background knowledge for SPED 5150.
· Description: This course provides a basic understanding of learners (ages 0-21) having sensory impairments with multiple disabilities. It includes the transdisciplinary team, learning environments, resources, assessment procedures, and instructional strategies with a special emphasis on inclusion, transition, and parental involvement.
· Prerequisites: SPED 5105, Admission to SPED major, and Professional Education Courses.

SPED 5170 - Instructional Management for Students with Visual Impairments (0-21)
· Proposed Action: Credit Hour Change, Add Prerequisite. 2 credits
· Justification: Faculty within the VI program carefully reviewed all of the current coursework.  Faculty identified a need for a dedicated course preparing teachers on Cerebral/Cortical Visual Impairment and early literacy.  The course content specific to CVI has been moved into a new course (SPED 5190). Course content specific to early literacy has been moved into a new course (SPED 5175).
· Description: This course emphasizes best practices for instructional management of children with visual impairments (0-21 years) including concept development, socialization, literacy, braille, adaptive skills, career understanding, agency & community resources, family collaboration, and the adaptation of materials, environments & technology.
· Prerequisites: SPED 5105, Admission to SPED major, and Professional Education Courses.

SPED 5175 - Early Literacy for Young Children with Visual Impairment, Birth to Five
· Proposed Action: New Course. 2 credits
· Justification: Faculty within the VI program carefully reviewed all of the current coursework.  Faculty identified a need for a dedicated course preparing teachers to support student literacy. Teachers in the field of Visual Impairments will be better prepared to support their students as they learn to read braille or print after the completion of this course.  Given the increasing number of students who struggle with reading, the content provided within the course will prepare teachers to support their student’s learning.
· Description: This course covers knowledge, skills, and strategies for meeting the early literacy needs of birth to five students, who are blind or visually impaired in both the home and center-based preschool setting.
· Objectives:
1. Describe how language and concept development are critical for early literacy development. 
2. Utilize methods and tools in assessing early literacy development in young children 
who are blind or visually impaired (BVI). 
3. Access literacy materials in braille and make simple adaptations in braille. 
4. Provide early instruction in braille readiness for the children who need it. 
5. Design activities to assist children in developing the fine motor, tactile, visual, and auditory skills needed for reading down the road. 
6. Provide meaningful reading, storytelling, and early writing experiences for young 
children who are BVI. 
7. Incorporate literacy activities in daily routines both at home and in the preschool 
8. Access a variety of early literacy experiences in the community. 
9. Address and adapt for literacy needs of young children with Cerebral/Cortical Visual Impairment (CVI).
· Prerequisites: SPED 5105, Admission to SPED major, and Professional Education Courses.

SPED 5190 - Understanding the Brain, Damage to the Brain and Cerebral/Cortical Visual Impairment
· Proposed Action: New Course. 2 credits
· Justification: Faculty within the VI program carefully reviewed all of the current coursework.  Faculty identified a need for a dedicated course preparing teachers to work with students with CVI. Teachers in the field of Visual Impairments must have information on brain development, brain insults, CVI and TBI, given the increasing number of students with these conditions.
· Description: This course covers knowledge specific to brain damage and how it affects functioning and learning. Cortical or brain damage vision loss is covered along with assessment techniques and interventions. Other vision loss medical conditions will be discussed.
· Objectives:
1. Describe basics of early brain development and structure and function of the brain and central nervous system,
2. Describe how the brain is impacted by prenatal, perinatal and postnatal insults and medical conditions with associated vision problems. This includes prematurity, traumatic brain injury, maternal drug use, autism, syndromes, and seizures.
3. Describe and apply basic interventions and resources for working with young children with these other brain-related medical conditions.
4. Describe and apply brain damage related vision loss (CVI), characteristics, assessment, and interventions.
· Prerequisites: SPED 5105, Admission to SPED major, and Professional Education Courses.

SPED 5310 - Teaching Reading to Students with Disabilities
· Proposed Action: Change Title, Change Credits. 1-4 credits
· Justification: Mild/Moderate (4 credits) and Severe (2 credits) emphasis students have taken SPED 5310 in the past.  Beginning fall of 2023, Birth to Age 5 students will take SPED 5310 for 1 credit.  The updated course title and description address that all SPED majors will take this class rather than just the mild/moderate majors.
· Description: This course covers curriculum, instructional methods, assessment, and data-based decision-making related to teaching reading and language arts to students with disabilities.
· Prerequisites: Admission to the Special Education major or instructor permission.

Darcie Peterson explained that SPED 5310 is their reading course and in the past their mild/moderate and severe emphasis students have taken that class, but they have changed the credit hours so that their birth to 5 majors can take it for one credit as well. This will help students with the Foundations of Reading Assessment that all majors are required to take.

SPED 5311 - Reading Interventions for Students with Disabilities
· Proposed Action: Change Title, Update Prerequisite to match text codes, Change Credits. 1-3 credits
· Justification: Only Mild/Moderate emphasis students have taken SPED 5311 in the past for 4 credits.  Beginning fall of 2023, Severe students will also take SPED 5311 for 1 credit.  The updated course title and description reflect that both emphasis areas will take this course but for differing amount of credit.  The practicum portion of this course has been removed and a new practicum course added.
· Description: This course covers curriculum, instructional methods, assessment, and data-based decision making related to teaching reading and language arts to students with disabilities.
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5312 - MM K-12 Math Content, Applications, and Co-Teaching
· Proposed Action: Update prerequisite to match test codes, Change credits. 3 credits
· Justification: The department is changing the number of credits for this course and is moving the practicum content that was previously embedded into a new course (SPED 5425).
· Description: This course covers instructional methods, assessment, data-based decision-making, do-teaching, and applications to teach math skills and problem-solving to students with mild/moderate disabilities, K-12.
· Prerequisites: Admission to the Special Education major or instructor permission.

[bookmark: _Hlk121480181]Darcie Peterson said SPED 5311 and SPED 5312 are their English and Language Art and Math courses for their online practical teacher training program. Content and practica was in the same course and that wasn't working well because they could do well on the content and not do so well in their clinical or vice versa. They have separated those out for both mild/moderate and birth to 5 so they had to change the titles for the ELA and Math mild/moderate courses as well as the severe content courses. They added two new practicum courses for mild/moderate and two new practicum courses for severe.

SPED 5410 - Practicum I (Elementary) for Mild/Moderate Disabilities
· Proposed Action: Change Title, Description, Update prerequisite to match text codes. 3 credits
· Justification: The SPERC department is updating the title and course description to provide our program with more flexibility for practicum field placements.
· Description: Students learn to use explicit instruction, appropriate academic interventions, positive management, curriculum-based assessment, and data-based decision-making to teach children with mild/moderate disabilities in elementary settings. Students complete course requirements in elementary school placements. 
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5415 - Practicum I for Mild/Moderate Disabilities
· Proposed Action: New Course for OPTT. 3 credits
· Justification: The SPERC department is updating the title and course description to provide our program with more flexibility for practicum field placements.
· Description: Students learn to use explicit instruction, positive management, scaffolded supports, active student engagement strategies, and feedback strategies to teach children with mild/moderate disabilities in elementary or secondary settings. Students complete course requirements in school placements.
· Objectives: 
· Provide explicit and systematic instruction or intervention.
· Develop a classroom management plan that reflects a consistent, organized, and respectful learning environment.
· Incorporate scaffolded supports within instruction. 
· Use effective strategies to engage students and provide feedback on learning and behavior.
· Critically evaluate teaching skills to plan improvements.
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5420 - Practicum II (Secondary) for Mild/Moderate Disabilities
· Proposed Action: Change Title, Update Prerequisite to match test codes. 4 credits
· Justification: The SPERC department is updating the title of this course to provide the program with more flexibility for practicum field placements.
· Description: This course covers the use of effective instructional techniques, positive management, curriculum-based assessment, and data-based decision making to teach mathematics content to children with mild/moderate disabilities in a secondary setting.
· Prerequisites: Admission to the Special Education major or instructor permission and SPED 5410.

SPED 5425 - Practicum II for Mild/Moderate Disabilities
· Proposed Action: New Course for OPTT. 4 credits
· Justification: The SPERC department is creating this new course to separate practicum requirements from content-area classes, which will allow more accurate evaluation of students' practicum teaching.
· Description: Students learn to use explicit instruction, scaffolded supports, systematic instruction, intensive interventions, and data-based decision making to teach children with mild/moderate disabilities academic content in elementary or secondary settings. Students complete course requirements in school placements.
· Objectives:
· Provide explicit and systematic instruction or intervention within the content areas of reading and/or mathematics. 
· Use effective strategies to engage students and provide feedback on learning and behavior within the context of reading and/or mathematics lessons.
· Critically evaluate teaching skills to plan improvements.
· Use multiple sources of information to develop a comprehensive understanding of a student's strengths and needs. 
· Use student assessment data, analyze instructional practices, and make necessary adjustments that improve student outcomes. 
· Adapt curriculum tasks and materials for specific learning goals.
· Prerequisites: Admission to the Special Education major or instructor permission and SPED 5415.

SPED 5510 - Curriculum and Assessment for Students with Severe Disabilities I
· Proposed Action: Change Title, Change Description, Update Prerequisite to match test codes. 2-4 credits
· Justification: Updating the course title and description to best match current practices.
· Description: This course covers teaching curricula content and assessment for making data-based decisions for persons with significant cognitive disabilities.
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5511 - Effective Instruction and Curriculum for Students with Severe Disabilities I
· Proposed Action: Change Title, Change Description, Update Prerequisite to match test codes, Change credits. 2 credits
· Justification: The number of credits for this course are changing because the practicum content (3 credits) is being pulled out of the course and being moved to a new course and students will take SPED 5311 for 1 credit for the reading content.  The course title and description updates are to best match current practices.
· Description: This course covers commercially available curricular materials, as well as how to plan, design, and implement explicit instruction for persons with severe disabilities.
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5512 - Effective Instruction and Curriculum for Students with Severe Disabilities II
· Proposed Action: Change Title, Change Description, Update Prerequisite to match test codes, Change credits. 3 credits
· Justification: The number of credits for this course are changing because the practicum content is being pulled out of the course and being moved to a new course.  The updated course title and course description reflect the same change.
· Description: This course covers adapting and implementing additional commercially available curricular materials and functional academics using explicit instruction for persons with severe disabilities
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5520 - Curriculum and Assessment for Students with Severe Disabilities II
· Proposed Action: Change Title, Change Description, Update Prerequisite to match test codes. 3 credits
· Justification: Updating the course title and description to best match current practices.
· Description: This course covers adapting and implementing additional commercially available curricular materials and functional academics using explicit instruction for persons with severe disabilities.
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5530 - Family/Professional Collaboration and Technology for Teaching Exceptional Learners
· Proposed Action: Change Title, Change Description, Update Prerequisite to match test codes. 3 credits
· Justification: The department is pulling part of the collaboration piece from SPED 5060 and embedding it in SPED 5530.  The new course title and course description reflect this change.
· Description: This course provides strategies for communication and developing partnerships with parents and other school professionals. Students will also learn strategies for collaborative problem solving with other professionals.  This course also familiarizes students with existing technology (IT and AT), federal and state technology legislation, and resources to fund technology in the classroom. It teaches methods for evaluating the technology needs of individuals with disabilities.
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5615 - Practicum I for Severe Disabilities
· Proposed Action: Change Title, Change Description, Update Prerequisite to match test codes. 3 credits
· Justification: The practicum content for this class was pulled out of SPED 5511.  The SPERC department wants to separate content instruction from field experience, so a student's grades accurately demonstrate their understanding of content vs ability to manage instruction.
· Description: Students learn to implement explicit instruction, use research-based curricula, individualized academic interventions, implement positive classroom management, and data-based decision-making to teach children with severe disabilities. Students complete course requirements in elementary or secondary school placements.
· Objectives:
· Provide explicit and systematic instruction or intervention.
· Develop a classroom management plan that reflects a consistent, organized, and respectful learning environment.
· Use effective strategies to engage students and provide feedback on learning and behavior. Critically evaluate teaching skills to plan improvements.
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5625 - Practicum II for Severe Disabilities
· Proposed Action: Change Title, Change Description, Update Prerequisite to match test codes. 3 credits
· Justification: The practicum content for this class was pulled out of SPED 5512.  The SPERC department wants to separate content instruction from field experience, so a student's grades accurately demonstrate their understanding of content vs ability to manage instruction.
· Description: Students learn to prepare and implement explicit instruction, individualized academic interventions, continue to implement positive classroom management, and extend skills of data-based decision-making to teach children with severe disabilities. Students complete course requirements in elementary or secondary school placements.
· Objectives:
· Provide explicit and systematic instruction or intervention within the content areas.
· Use effective strategies to engage students and provide feedback on learning and behavior within content areas.
· Critically evaluate teaching skills to plan improvements.
· Use student assessment data, analyze instructional practices, and make necessary adjustments that improve student outcomes.
· Adapt curriculum tasks and materials for specific learning goals.
· Prerequisites: Admission to the Special Education major or instructor permission.

SPED 5820 - Preschool Practicum with Young Children with Disabilities in Community Environments 
· Proposed Action: Pulling Content into SPED 5310, Change Description, Change Credits. 3 credits
· Justification: The department is decreasing credits in 5810 and 5820 in order to focus the credits on practicum experience. The content that covers the other credit for each class will move into SPED 5710 and SPED 5310.
· Description: Students participate in a variety of environments serving preschoolers with disabilities. Students will work with caregivers and teachers to design and implement interventions based on assessment data.
· Prerequisites: Admission to the Special Education major or instructor permission.

Greg Podgorski motioned to approve the changes for SPED 5010 through SPED 5820. Nate Trauntvein seconded the motion. Motion passed.

Greg Podgorski shared some minor changes to clean up issues with the course approvals.  He pointed out that SPED 5070: Policies, Procedures and Collaboration in Special Education, shows the proposed action was to add consulting to the title. Consulting is not in the new course title. Then on SPED 5170, the title says Instructional Management for Students with Visual Impairments (0 to 21). In the description it says the course emphasizes best practices for instructional management of children with visual impairments (0 to 22 years). Darcie said It should be 21 in the description so we will make the correction. Greg also had questions about the variable credit courses. For example, SPED 5310 has variable credits 1-4 and students in the Birth to 5 program take the course for 1 credit, students in the severe program take it for 2 credits, and students in the mild to moderate program take it for 4 credits. Greg wanted to know why we have one course and award different numbers of credits for it since they are all doing the same amount of work. Darcie explained that the Birth to 5 students take it for the first three weeks, severe students take it the first half of the semester, and the mild/moderate students take it the full semester. The common content in this course is what they need for the Foundations of Reading Assessment.

Greg Podgorski also pointed out that for SPED 5312: Mild/Moderate K-12 Math Content, Applications, and Co-teaching, the description says the course covers curriculum, instructional methods, assessment, and data-based decision making related to teaching reading and language arts to students with disabilities. The course title says math, but the course description says language arts. Sylvia Read said corrections will be made to make the title and the course description match. He also asked if the Practicum I for Mild/Moderate Disabilities and Practicum II for Mild/Moderate Disabilities were sequential courses or if they were independent.  Darcie Peterson stated that were sequential and verified that the prerequisites for Practicum II should also include SPED 5410 or 5415 for OPTT students. This will be added to the agenda as a correction.

3. R401, Communicative Disorders and Deaf Education: Bilingual-Bicultural Deaf Education Emphasis
The deaf education composite is being restructured to provide an undergraduate emphasis for students to be eligible for the deaf education license with a bachelor’s degree, the required degree for teacher licensure in Utah. The Bilingual-Bicultural Deaf Education Emphasis will be tied to the Communicative Disorders and Deaf Education bachelor's degree. The composite option was suspended in January 2022. The composite allowed students to take the first year of the master’s coursework during their final year of undergraduate study. Students then applied to the graduate program and were eligible for licensure after completion of the graduate degree. There is a significant shortage of deaf educators. Re-structuring the program will prepare students to be eligible for licensure with a bachelor’s degree. 

To arrive at this decision, they held discussions with stakeholders in the department, the college, the Deaf community, and the Utah School for the Deaf and Blind. The re-structure will benefit USU by offering a program that improves student access to education, schools by addressing a significant shortage, and benefit children who are deaf and hard of hearing. Currently, undergraduate coursework and program options in the Department of Communicative Disorders and Deaf Education (COMDDE) have primarily focused on preparing students for the fields of Speech-Language Pathology or Audiology.  Most undergraduate COMDDE students are unfamiliar with the field of deaf education and the associated vocational options.  

This expanded undergraduate program emphasis will facilitate deaf education program visibility and will contribute to critical personnel shortages to serve children who are Deaf or hard of hearing (DHH) who use American Sign Language (ASL) as their first language and as their primary mode of educational instruction, referred to as Bilingual-Bicultural education.  The proposed emphasis will offer a fully online educational option for Utah-based students to earn a Bachelor of Science degree in COMDDE, with eligibility for a Utah Deaf Education teaching license with a Bilingual-Bicultural Endorsement. Under the proposed program model, USU will offer breadth and depth in program coursework, as well as practicum and student teaching oversight. Prospective students must be employed by a Utah school district or the Utah Schools for the Deaf and Blind (USDB) who will serve as project partners to provide students with an on-site mentor to support them in practicum and student teaching requirements.  

This fully online, distance education model offers expanded availability to students as they remain in their home locations and work settings, while accessing both comprehensive coursework and valuable hands-on practicum and student teaching experiences to gain skills and competencies as aligned with state and national standards. 
Proposed program of study and curriculum map are in agenda folder. 
Filenames: 
01_Deaf Education_Program of Study 
02_Deaf Education_Curriculum Map_Bi-Bi Emphasis

Greg Podgorski motioned to approve the R401, Communicative Disorders and Deaf Education: Bilingual-Bicultural Deaf Education Emphasis. Nate Trauntvein seconded the motion. Motion passed.

The R401 for Communicative Disorders and Deaf Education’s Bilingual-Bicultural Deaf Education Emphasis is a proposal for a degree at the bachelor’s level. It has not yet been through the approval process through the Utah State Board of Education. They are seeking approval through the R401 process first. Darcie Peterson inquired if this degree would meet national requirements since they were previously required to have a master’s degree.  The master’s program was suspended in January 2022 due to some accreditation issues. Sylvia Read indicated they were only addressing Utah licensure, which does not require a master’s degree. Initially there was some pushback from the Utah Schools for the Deaf and Blind, but they are on board now and are very excited. The program is no longer affiliated with TEAL. 

4. R401, Applied Sciences, Technology, and Education: Skilled and Technical Education Emphasis
The purpose of this change to the Technology and Engineering Education (TEE) program is to provide a viable pathway for teacher education and licensure in the area of Skilled and Technical Sciences Education. In order to accomplish this, the Skilled & Technical Sciences Education emphasis within the TEE program will be restructured to include secondary education licensure and one or more Career and Technical Education endorsements.
Description of Technology & Engineering Education at USU
The Technology & Engineering Education (TEE) program in the Department of Applied Sciences, Technology, and Education (ASTE) is a small but critically important teacher-education program which prepares graduates to teach in secondary schools in the area of Technology and Engineering Education. The program is one of two such programs in the state of Utah, the other being located at Brigham Young University. The TEE program at USU has enjoyed a 100% job placement rate over the past 10+ years, and graduates are highly sought after for teaching positions in Utah and nationwide. Over the years, the program has developed a reputation for preparing highly qualified teachers in this area. Program leaders routinely receive calls from school district and charter school administrators specifically seeking out our USU graduates for employment.
Proposed Action & Rationale
Currently, the TEE program has two active emphases, Technology and Engineering Education, which prepares graduates to teach high school and middle school students in technology and engineering courses as part of Career & Technical Education (CTE), and the Skilled & Technical Sciences Education (STSE) emphasis which was originally intended to prepare students for careers in industry, including post-secondary industrial training. Graduates with the STSE emphasis could also pursue careers in teaching CTE courses at the high school level; however, they would have to meet state education licensing and endorsement requirements on their own through an Alternate Pathway to Professional Licensure (APPEL) program provided through a school district. This effectively renders the STSE emphasis somewhat useless as currently structured, as it does not improve upon the existing process for prospective teachers to gain their teaching credentials through alternative means. In addition, most students who wish to go into industry rather than teaching in schools are better served with the Technology Systems degree program, which was modeled after the STSE emphasis, but includes more robust training in management, business, etc.
This proposed change would restructure the STSE emphasis to enable graduates to become highly qualified teachers who are licensed and endorsed to teach in one or more skilled and technical content areas (e.g., automotive technology, manufacturing, robotics, welding, etc.) in secondary schools, typically at the high school level. This restructuring will involve two primary changes:
1) The restructured STSE emphasis will take advantage of “stackable” credentials to ensure that graduates are highly skilled in their teaching content area. Graduates in this emphasis will complete their degree in the following three phases:
Phase 1: Completion of a Utah technical college certificate (minimum 900 hours) and other endorsement requirements (e.g., industry exams) in the chosen endorsement area. A complete table of endorsement articulations that has already been approved by the Utah State Office of Education is provided in the documentation attached to this proposal.
Phase 2: Completion of 33 additional credits as required to earn an Associate of Applied Science degree in General Technology.
Phase 3: Completion of 59 additional credits to earn a Bachelor of Science degree in Technology & Engineering Education with an emphasis in Skilled & Technical Sciences Education.
2) The restructured STSE emphasis will include licensure and endorsement to teach in a skilled and technical content area in secondary schools, by way of completion of the Secondary Teacher Education Program (STEP) during the last four semesters. Currently, the STSE emphasis does not lead to secondary licensure and endorsement, and past graduates have had to either pursue employment in industry or complete an additional APPEL program in order to teach in secondary schools.
The complete four-year plan, including all degree requirements is included in the documentation attached to this proposal.
Benefits to Utah State University and the Utah System of Higher Education
The proposed action described above will benefit USU and USHE in the following ways:
1) This action will provide an additional pathway for students earning their Associate of Applied Science degree in General Technology to “stack” that degree into a bachelor’s degree. By extension, it will also provide a new pathway for technical college students to count their certificate toward a teaching degree.
2) This action will increase the stability and sustainability of the Technology & Engineering Education program through increased enrollment in the program.
3) By “repackaging” existing courses and programs rather than creating new ones, this restructured emphasis will come at no new cost. Any costs which do arise in the future (e.g., need for additional faculty) will come as a result of increased enrollment.
The proposed restructuring of the STSE emphasis in the TEE program at USU will meet a critical need in the state of Utah and nationwide. In effect, this proposal would create the only traditional, university-based route to a teaching degree and teacher licensure and endorsement for prospective skilled and technical science teachers in the state of Utah.
Currently, individuals wishing to teach in this high-demand content area must qualify for a CTE endorsement on their own via industry experience, technical college certificates, industry exams, etc., and then complete an APPEL program through their school district upon being hired as a teacher. According to statewide APPEL leaders, this model results in extremely high attrition rates among these teachers, with more than 70% of APPEL teachers statewide leaving the profession within 3 years, compared to approximately 50% of all teachers within 5 years. A major reason for this is the stress of managing a classroom and other aspects of teaching without the benefit of formal pedagogical training which is traditionally obtained through university teacher-education programs prior to employment as a teacher. This APPEL model also places a significant burden on school districts and charter schools to organize and/or provide pedagogical training for these teachers. This proposal to provide a traditional pathway to teacher-education, licensure, and endorsement for the Skilled & Technical Sciences has received enthusiastic support from officials at the Utah State Office of Education, who have already authorized the Secondary Education department to recommend students for licensure and endorsement in these areas pending university approval of this proposal.
Conversations between TEE program leadership and stakeholders within the technical college system have also revealed that a subset of students within the technical colleges who are pursuing certificates aligned with skilled and technical education endorsements are seeking a pathway towards teaching at the secondary level. Outside of the problematic APPEL pathway described above, no viable alternatives exist for these students to become educators. Stakeholders within the Utah technical college system have expressed enthusiasm and support for this proposal to provide a pathway for these students to become teachers in their area of expertise.
In short, a population of potential teachers exists to fill a critical need in secondary education, but there is no clear pathway to connect these endpoints. The TEE program at USU can provide that pathway through the proposed restructuring of the Skilled and Technical Sciences Education emphasis.  This proposal has the support of stakeholders within the Utah technical college system, the USU STEP program, and at the Utah State Office of Education.
The proposed restructuring of the STSE emphasis within the TEE program at Utah State University will further the mission of the university in the following ways:
1) This proposed action leverages innovative educational approaches through “stackable credentials” to meet a critical need for CTE teachers in schools across the state of Utah and beyond.
2) By following the model established by the General Technology AAS and Technology Systems BS programs, this proposed action repackages existing elements to provide an additional pathway for students from across the state in the technical college system to put their certificate towards a bachelor’s degree in a respected field.
A degree in Technology and Engineering Education prepares students to become qualified instructors who can help students develop the technological literacy and technical skills that are increasingly necessary in our changing world. The ever-increasing rate of technological development and the impacts of globalization have created a strong demand for individuals who are technologically literate, skilled, innovative, and capable of working in teams. The world looks toward specialized educators to meet this demand. Students enrolling in this major choose one of the following emphasis areas: 1) Technology and Engineering Education, or 2) Skilled and Technical Sciences Education.
An emphasis in Skilled and Technical Sciences Education is designed to prepare students for teaching Career and Technical Education (CTE) courses in the Skilled and Technical Sciences content areas at the high school level. Students in this emphasis area complete their degree in three phases. First, students will complete an approved certificate program within the Utah technical college system to gain content-area expertise in their chosen discipline. Students seeking to complete a Bachelor of Science degree in Technology & Engineering Education with this emphasis should ensure that their chosen technical certificate/coursework aligns with a specific endorsement area (see articulation table below). Second, students complete 33 additional credits to earn their Associate of Applied Sciences degree in General Technology, with an emphasis in Technology Systems. Finally, students will prepare to apply and teach technical skills in their chosen discipline in a classroom setting by completing coursework in teaching methods, assessment/evaluation, teaching and learning theory, and classroom/lab management. Students will be exposed to extensive practical classroom experience through in-class role-playing, clinical experience, and student teaching. Students will also be required to complete leadership and professional development activities as part of the degree requirements.
Students choosing this major and emphasis must be admitted to and complete the Secondary Teacher Education Program (STEP) administered by the Emma Eccles Jones College of Education and Human Services to complete their degree. For admission to STEP, students must have an overall GPA of 3.0, have earned a grade of C+ or better in ENGL 1010 or ENGL 2010, have earned a grade of C or better in at least three general education breadth courses, and have completed a background check.
Licensure Notification:
This program typically leads to licensure and was designed to meet licensing qualifications in the state of Utah. If students wish to work in another state within the United States, they should review the qualifications for that state and the Education Licensure Compliance Table provided by School of Teacher Education and Leadership.
Proposed curriculum and degree map is in agenda folder. 
Filename: 03_STSE Emphasis_Program Curriculum and Degree Map
Tom Higbee motioned to approve the R401, Applied Sciences, Technology, and Education: Skilled and Technical Education Emphasis. Sharla Hart seconded the motion. Motion passed.

The R401 for Applied Sciences, Technology, and Education’s Technology and Engineering Education emphasis will expand our CTE offerings for future preparation. Students in this major take our secondary education courses and it requires admission into STEP. This will give them a regular secondary teacher license. Some of the benefits are, being better prepared to teach pedagogy and being required to have 40 hours in the school before becoming a full-time teacher. They will be required to pass the PPAT.

Information/Discussion Items:

1. USBE Updates – Lisa McLachlan
a. Licensing newsletter link: https://drive.google.com/drive/folders/15b6wIcytg7TojbOfvESSCmAYr2fEFJEK 
b. Foundations of Reading

Sylvia Read asked Lisa McLachlin when the educator tests would appear on the licensing web page. Lisa said they were hoping to have them updated by December 1. See this file, which Lisa McLachlan sent on December 15. 

Lisa addressed a question that was asked at the last CTE meeting in September concerning the new Utah Effective Teaching Standards. She said they have been approved by the board, but that's about as far as they have gotten. They have committees that are discussing the new teacher evaluation system but implementing the UETS has been put on hold until we have the new teacher evaluation system approved. There has not been a lot of discussion about how they will be implemented in teacher preparation programs. Lisa said we are not expected to implement them until they have their evaluation system in place. Sylvia indicated she was on the committee that will be revising the student teaching evaluation based on the new teacher evaluation. Marla Robertson has received emails from faculty asking if they should be using these new standards in their syllabi. Sylvia told them to go ahead and start using them in syllabi and thinking about how their course work aligns with them. Sylvia will wait for the teacher evaluation before she starts to make any revisions to the student teacher evaluation. Lisa McLachlin said many of the conversations that have taken place in those evaluation committees have focused on current teachers and the growth mindset, which may or may not work with our preservice teachers. Sylvia stated that they do want to incorporate goal setting, in a meaningful way, in a one semester student teaching. 

Marla Robertson asked if all of the endorsements were in the micro-credentials list. She did not see one for a K12 literacy specialist. Conclusion was unclear. 

Darcie Peterson said that on the state requirements for the math endorsement, it says it is for elementary and special education majors. On the secondary math endorsement, it does not list special education as a major that can add this endorsement to their license, so their students have been unable to add this endorsement. Lisa McLachlan said that may be an oversight. She will communicate with Lindsey Henderson, the Secondary Mathematics Education Specialist at USBE, to clarify the options for the secondary math endorsement. Lisa McLachlan said she looked at their master CACTUS course assignment for teachers. There are several classes that say that having a special education license area with the math level 4 endorsement is going to qualify them to teach special education math grade 6, supplemental secondary math, but it does not seem to qualify them to teach 3rd and 4th grade special education math. Lisa will do some research for this endorsement. Sylvia Read said we will review and revisit this topic at a later date.

2. USBE annual report was submitted on October 25, 2022. See report and enrollment count.
Greg Podgorski had a question on a date on the annual report. On the first page in Section 2: Enrollment Follow-up Questions, it says by August 2025 all educator preparation programs must be aligned to the new competencies. He thought that this requirement was going to be due this summer and wondered if that was a misprint or if we actually do have two more years. Sylvia said the answer is yes to both questions. Sylvia explained that the old competencies expire next summer, but we have until 2025 to get our competencies approved. 

Greg Cox explained that when we are applying to USBE to see if the endorsement meets all the competencies, we only need to apply for that endorsement. We do not need to apply per program. If the courses and competencies being used for undergraduate and graduate programs are the same, we only need to submit one form as long as everything that you put on that endorsement form will apply to other pathways that we are going to use.  He indicated the Science 6-8 endorsement should be submitted by itself. Then once it has been approved, and we are applying for the Biology I or Physics I, etc., we know that the competency for Science 6-8 has been approved so we don't need to resubmit it. Since USU offers Biology I as a standalone course for biology minors, we would need to submit a form for that endorsement area as well.  The same process would apply for students with a chemistry or physics minor.

Sylvia Read said she submitted the USBE annual report to Greg Cox. This report gives an overview of our clinical experiences each year. Sylvia compiled the information she received from everyone and included it in the report. She referred to the Enrollment Table and said it is sometimes difficult to determine enrollment, due to the misunderstanding of students on what program they are enrolling in. For instance, in Business Education it showed we had 155 students, but it is closer to 55 students. That is because when students apply to the university, they want to be business majors, so they choose business education as their preprogram major, which is not the same thing as business education. There are other majors that have similar issues.
 
3. District Feedback – Lynette Tervort
Lynette Tervort said things are going well in Box Elder. There are a lot of people who are still worried about reading. She was especially happy about what we are doing with special education because she felt like she did not know enough about special education when she went through school and thinks it is going to be beneficial to a lot of people. She said she had completed the LETRS training and loved every minute of the training. Sylvia Read asked her if she found it useful with the children in her class.  She said it was very useful and she changed several things in her classroom based on what she learned. Sylvia said we are hoping that our students are going to be stronger coming out of our programs. This will be valuable when they go into classrooms where the teachers have similar knowledge. We are hoping there will be stronger alignment between what they are learning in higher education in their teacher preparation program, and what they are seeing in schools. Our students will get this training in coursework and by passing the Foundations of Reading test.

4. PPAT Updates – Sharla Hart and Darcie Peterson
Sharla Hart said most of our students did well on the PPAT exam. We have Task 2 and Task 3 results, but we won’t have access to Task 4 results until December 2nd. Sharla said there was greater effort from the students, but also greater panic. We have students that will need to resubmit work for some of the tasks, but overall, we have seen improvement. We are gaining a better understanding of each task and there are still some places we need to improve. We are hoping to have data that gives us a better sense of where they need to improve. 

5. Foundations of Reading updates – Marla Robertson and Darcie Peterson
They have been making sure all our students have taken the Foundations of Reading exam. Marla Robertson said they still have about 27 student teachers that need to take it at the end of the semester. Sylvia said she is presenting in ELED 3000 classes this semester and has included information about the Foundations of Reading test and the PPAT exam so new students coming in will know that these two requirements are needed to exit the program with a license. 

6. Northern Utah UniServ Updates – Curtis Benjamin
Curtis Benjamin said he appreciated being included in this council and listening to the expertise of the council. It enriches his understanding of what happens in an important part of the process for our teachers coming in. He shared some of the legislative platform from UEA and a sample of the things that will be going into the legislative session. He said he had been in schools for the last couple of weeks talking to teachers and getting their feedback about what they might share with local legislators. UEA is asking for a 6.5% increase on the WPU, recognizing the past growth and inflation component, so that pushes it up to around 10% with that accounted for. They understand there has been quite a bit in terms of inflation. They are looking at resisting any kind of momentum that would take away dedicated taxpayer funding from public schools to move it to private schools through vouchers. Curtis said they will also seek to invest in programs that develop a pathway for diverse educators to the teaching profession, including in rural areas and hard to staff subjects in schools. In the area of testing and assessment, they are trying to reduce the amount of standardized testing and the misuse of any student test scores. They will also be looking at different areas with education policy, quality instruction, and funding. 

Next meeting January 9, 2023
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