 Utah State University
TEAL 5710 Language and Cultural Diversity in Schooling
Fall 2018


Syllabus



Instructor:  
Marie Lund


 

Phone: 797-0209

Class Time: 
Thursdays 7:15-9:45pm


Email: marie.lund@usu.edu

Classroom:
CCE 310 (Logan Campus)
 

Office Hours:  By appointment 

Office:

EDUC Education 337




- just send me an email
Purpose/Overview

Welcome to TEAL 5710 Language and Cultural Diversity in Schooling!  This course is an in depth introduction to the language and cultural diversity influencing the US and Utah.  Over the course of the semester, we will explore social, cultural, and political factors impacting the education of English language learners as we focus on teaching in ways that are culturally relevant and responsive, that consider students’ native languages, and that build on their cultures. We will examines the common disconnect between ESL students/families and schools as well as strategies for working effectively working with families and communities.

UTAH EFFECTIVE TEACHING STANDARDS

	UETS
	INDICATORS
	ASSESSMENTS

	LEARNING DIFFERENCES

The teacher understands individual learner differences and cultural and  linguistic diversity
	Designs, adapts, and delivers instruction to address students’ diverse learning strengths and needs while encouraging learners to persevere and advance.
	Final Teaching Unit Lesson Plan/narrative

Weekly Reading Cards

	INSTRUCTIONAL PLANNING

The teacher plans instruction to support students in meeting rigorous learning goals by drawing upon content areas, Utah Core Standards, and instructional best practices 
	Plans instruction based on state core.

Aligns instruction and assessment with learning goals. 

Designs instruction at an appropriate level of cognitive complexity for the learning goal.
	Final Teaching Unit Lesson Plan/narrative

	INSTRUCTIONAL STRATEGIES

The teacher uses various instructional strategies to ensure that all learners develop a deep understanding of content areas and build skills to apply and extend knowledge in meaningful ways
	Uses a variety of instructional strategies that elicit and build upon students’ prior knowledge and experiences. 

Constructs learning experiences that require students to use multiple forms of communication.

Systematically includes a variety of perspectives and sources to inform instruction.

Uses technologies appropriate for the learning goal.
	Final Teaching Unit Lesson Plan/narrative

Midterm Research Project

International Celebration Research Assignment

	REFLECTION AND CONTINUOUS GROWTH

The teacher is a reflective practitioner who uses evidence to continually evaluate and adapt practice to meet the needs of each learner
	Participates in professional development.

Recognizes and reflects upon own biases in order to become a more effective teacher of all students.  

Reflects on instructional effectiveness to improve subsequent teaching practice.

Accepts and uses feedback from multiple sources.
	Final Teaching Unit Lesson Plan/narrative

Weekly Reading Cards

Midterm Research Project

International Celebration Research Assignment

Weekly class discussions

	LEADERSHIP AND COLLABORATION

The teacher is a leader who engages collaboratively with learners, families, colleagues, and the community
	Participates as a team member in decision-making processes.

Collaborates with school professionals to meet the needs of learners.
	Final Teaching Unit Lesson Plan/narrative are group projects; midterms may be group or individual; reaching out to parents is part of Final Teaching Unit


This course also addresses the following Utah State ESL Endorsement Standards (available here https://www.schools.utah.gov/file/a00abe77-a1ce-493f-a4f2-5b9f9ed9c923):

DOMAIN 2: Culture
Candidates apply the latest research related to how culture affects student learning, the nature and role of culture connected to values, beliefs, and expectations as well as effective cross-cultural communication so that candidates design culturally appropriate environments and instruction. Content includes the dynamics of prejudice, bias, and stereotyping.

DOMAIN 3: Planning, implementing & Managing Instruction

Candidates apply current research based practices to plan classroom instruction in supportive learning environments. This includes planning for learners from diverse backgrounds using standards-based ESL and content curriculum.

Additional ESL resources for you: http://www.uen.org/k12educator/ell/
Course Objectives

The goals of this class are to access what you already know about language and cultural diversity, including your own experiences, to examine aspects of diversity with which you may or may not be already familiar, and to look at ways diversity is impacting and evident in the US, particularly in its schools, and the ways schools and society impact diverse people. This knowledge will help you better understand and work with diverse children and their families in the schools where you will one day teach. 

Our culminating project is a lesson unit plan that specifically addresses these diverse learners, allowing you to put all that you are learning in the class into practice.
Fillmore, Snow (2000) Teacher Competencies

In addition to the above mentioned purpose and objectives of this course, we will focus on six teacher competencies outlined by Fillmore & Snow in their article What Teachers Need to Know About Language. In this course you will gain an understanding of the diversity that you will meet in their future classroom. The texts, discussions, and assignments in this course will revolve around these competencies and diversity pedagogy as you come to understand how your future students’ home cultures and primary language can bring value into the content that you will teach.

	Domains of Teacher Practice
	Specific Competencies

	Teacher as Communicator
	A. Identify deficit and asset oriented language. Use asset oriented language to talk about students across all domains of diversity.

B. Identify teacher-led classroom discourse practices that create safe and unsafe classroom environments.

	Teacher as Educator
	C. Develop strategies for culturally relevant teaching. 

D. Plan for ways to encourage students’ identity development across all domains of diversity. 

E. Select and critically examine culturally inclusive content for lessons that relates to the Utah Core.

	Teacher as Agent of Positive Socialization
	F. Critically examine how school policies and practices at the community level socialize ALL students to view themselves in the cultural and linguistic landscape of the school. Offer suggestions for changes that would promote equity. 

G. Articulate how common stereotypes and biases related to language learners impact their success in schools and classrooms AND identify ways to work against re-inscribing these stereotypes in your own instructional and interactional practices. 

	Teacher as Educated Human Being
	H. Examine how personal ideologies impact our language and practices. 

	Teacher as Evaluator
	I. Articulate what it means to be a “listening subject” and provide research-based examples of how implicit biases impact teachers’ evaluations of students’ speech and writing. Develop strategies to combat implicit biases. 


Required Readings
· Readings available on the Canvas site for our class.  
	
	
	Schedule

Readings/Assignments Due this Day
	

	
	Aug 30
	Introduction

Diversity Pedagogy
What do students already know about diversity?

What would they like to know?  What do they need to know?

Individualism vs. Collectivism
	

	
	
	
	

	
	Sept 6
	Be a “listening subject”
Students share who they are, how they are similar to and different from the places & people with whom they grew up.  
Text to discuss:

· Flores, N. & Rosa, J. (2015). Undoing appropriateness: Raciolinguistic ideologies and language diversity in education. Harvard Educational Review, 85(2), 149-171. 
Due: Collage about self
Due: Reading Reflection
	

	
	
	
	


	
	Sept 13
	Teacher-led Discourse

Text to Discuss:

· Moll, L. C., & González, N. (1994). Lessons from research with language-minority children. Journal of Reading Behavior, 26(4), 439-456.
· Clifton, J. (2006). Facilitator talk. English Language Teaching Journal, 60(2), 142-150.

· Gil, G. (2002). Two complementary modes of foreign language classroom interaction. English Language Teaching Journal, 56(3), 273-279.
Due: Reading Reflection
	

	
	
	
	

	
	Sept 20
	Personal/Cultural Ideologies

Text to Discuss
· Ford & Quinn (2010).  First year teacher education candidates: What are their perceptions about multicultural education?  Multicultural Education, 18-24.

· Take the Ford & Quinn survey yourself on Canvas
· Take your own implicit bias tests: https://implicit.harvard.edu/implicit/takeatest.html 
· Trumbull – Individualism and Collectivism
Due: Reading Reflection
Bring in five items that you use at home daily/weekly to share with a partner.
	

	
	
	
	

	
	Sept 27
	Strategies for culturally relevant teaching

Preview WIDA

· Join Teaching for Tolerance (teachingtolerance.org) - it is free and a very respectable website; you will need to provide an email, username, and password.
· Look around the website; it includes lessons plans, tools for building lessons, magazine articles, webinars, and many more helpful teaching materials.

· Choose a webinar that interests you and will help you learn more about how to deal with a challenging topic as a teacher. Watch this webinar and be prepared to talk about its key points in class.  

· Joining Teaching for Tolerance will put you on a weekly email list. Each week, you'll be notified of new materials, websites, discussions, etc. It is very timely and an excellent source that can keep you up to date on a variety of diversity-related issues.

Text to Discuss: 
· Araujo, B. E. (2009). Best practices in working with linguistically diverse families. Intervention in School and Clinic, 45(2), 116-123.

· Tenery, M. F. (2005). La visita. Funds of knowledge: Theorizing practices in households, communities, and classrooms, 119-130.
Due:  Reading Reflection - be sure to describe the webinar and activities you found helpful on today's card.
	

	
	
	
	

	
	Oct 4
	Student Identity
· R. Hernández Sheets (2005) Chapter 1 Student Learning and Culture 

· R. Hernández Sheets (2005) Chapter 2 Diversity Pedagogy.

· J. Grant. (2003) Differentiating for Diversity.

http://www.nytimes.com/2016/08/31/well/family/what-kids-wish-their-teachers-knew.html?smid=nytcore-iphone-share&smprod=nytcore-iphone&_r=0
Due: Reading Reflection
	

	
	
	
	

	
	Oct 11
	Utah Core Standards
Text to Discuss: https://www.uen.org/core/ 
· Depth of Knowledge

· Bloom’s Taxonomy

Due: Reading Reflection 
	

	
	
	
	

	
	Oct 18
	Planning Day (in-class)
· Identify diversity domain for term project
· Select Utah Core Standards 
· Brainstorm unit topic
Text to Discuss:

· SIOP
Intro to SIOP/Lesson plan template??? 

Due: Project outline (by end of class)
	

	
	
	
	

	
	Oct 25
	School policies/practices
Text to Discuss: 
· Eisner, E. (). The three curricula that all schools teach?????
· Marx, S., & Larson, L. L. (2012). Taking off the color-blind glasses: Recognizing and supporting Latina/o students in a predominantly white school. Educational Administration Quarterly, 48(2), 259-303.
· Hall Mark, D. L. (2013). Academic achievement gap or gap of opportunities? Urban Education, 48, 335-343. 

Due: Reading reflection
	

	
	
	
	

	
	Nov 1
	Stereotypes/Biases
Introduce WIDA

Language Day

Text to Discuss: 
· Lightbown, P. M., Spada, N., Ranta, L., & Rand, J. (1999). Chapter 3. In How languages are learned (Vol. 2). Oxford: Oxford university press.
Due: Reading reflection
	

	
	
	
	

	
	Nov 8
	Work Day (In Class)
Texts to Discuss: 
Due: Reading reflection
	

	
	
	
	

	
	Nov 15
	Project Sharing – peer/prof feedback
Text to Discuss:

Due: Reading reflection
	

	
	
	
	

	
	Nov 22
	Thanksgiving Break
	

	
	
	
	

	
	Nov 29
	Special Topics – selected by class

Texts to Discuss TBD: 

Due: Reading reflection
	

	
	
	
	

	
	Dec 7
	Special Topics continued???

Workshop Day – meet in groups, talk with instructor, polish final project
	

	
	
	
	

	
	Dec 13
	Final Projects
· Share your projects with classmates

Due: Final Project to Canvas
Due: Self-Assessment of Preparedness & Participation
	


Assignments/Grade Weight
	Assignments
	% of grd

	· Weekly Critical Questions & Reading Reflection (2% each)
	20%  

	· Participation and Preparedness 
	10%

	· Midterm Project
	20%

	· Culturally Relevant Teaching Unit
	35%

	· Personal Narrative
	10

	· Culturally Responsive Surveys 1 & 2 (3.5% each)
	5%


Assignment Grading Rubrics/Descriptors

Weekly Reading Points & Questions
Each week, you are asked to read the assigned materials carefully and make a list of critical question and comments or issues you’d like to bring up for discussion each week.  These can be ideas/issues/points/questions that surprise or concern you or those that make you want to learn more about an issue.  You are asked to bring these thoughts with you to class to promote thoughtful discussions but to turn your ideas in on Canvas as a reading reflection. See Canvas for grading criteria.
Participation and Preparedness 
This grade hinges on your preparation for class and your participation during class.  You will be asked to honestly rate your own participation at the end of the semester on a rubric available on Canvas. Your instructor will record the final grade taking your rationale into consideration. Be sure to turn this in to Canvas the last day of class.
Midterm Project

Students design the midterm project. See details and grading rubric on Canvas.
Culturally Responsive Survey x 2
You are asked to complete a culturally responsive survey at the beginning and end of the semester to get a sense of how your knowledge of this important teaching approach grows during the semester. See Canvas for links to surveys 1 & 2. Full credit is given for survey completion.
Culturally Relevant Teaching Unit Project
The Final Culturally Relevant Teaching Unit Project is a detailed, structured assignment that requires you to create a teaching unit for children of a particular grade level with a subject/topic, WIDA Standards (Utah English Language Proficiency Standards for English Language Learners), and Utah Effective Teaching Standards. The purpose of the project is to have you intentionally differentiate instruction for all students, purposefully including English language learners at different skill levels, a reality you will experience in the classroom when you are teachers. We will examine Utah’s teaching standards carefully and match engaging, interesting, creative projects with these guidelines. You will have class time to work in groups on this project and your instructor will happily help you. Detailed instructions, case studies, and samples from previous students are available on Canvas.

Grades

The following final grades will be given:

	A
	A-
	B+
	B
	B-
	C+
	C
	C-
	D+
	D
	F

	100-93
	92-90
	89-87
	86-83
	82-80
	79-78
	77-73
	72-70
	69-68
	67-60
	<59


TEAL 4710 Policies
Participation, Presence, and Autonomy

Our class depends on your informed contributions to succeed. Please prepare carefully for each class, carefully reading materials and preparing assignments. You are asked to be mentally present during class; that is, your mind is engaged in our discussions. If you are having trouble engaging with the class, talk to your instructor about possible improvements to the situation.

5 points/5% of your grade will be deducted with each absence. School-sponsored events that require students to miss class are excused when your instructor is told about them ahead of time. Please help your instructor understand and make a note of excused absences. Other possibly excused absences are documented emergencies – let the instructor know about these as soon as possible.

One of our main goals in class is becoming autonomous learners. This class is a sort of apprenticeship in becoming a teacher. Teachers hold a tremendous amount of responsibility. They cannot be late or absent without much planning and preparation ahead of time. They are in charge of developing lessons and, in the case of ESL, designing curricula to meet the needs of very diverse learners. 
You are asked to work on developing this sense of autonomy and responsibility during our class by being dependable and reliable; accountable to any partners you may have; attending all lesson and coming to class on time; contributing to class; and by sharing a sense of ownership in this class. After all, you are the co-constructor of this class and you have a lot of say in what we do and accomplish.

What does an “A” Student look like?

Students often wonder what an “A” student looks like to a professor with whom they are unfamiliar. My expectations follow: A student earning a grade of “A” has attended all classes (unless extreme circumstances or illness prevent it) and demonstrated in her/his class participation a strong commitment to learning about the diversity issues we address. This commitment is shown in the exceptional quality of her/his class work as well as in her/his interactions with peers and the instructor.  For example, when discussing assigned readings, the student will be able to contribute to the discussion in a way that demonstrates understanding of the material (as opposed to surface level familiarity obtained from skimming the material). This person is an avid learner and is able to use her or his motivation to produce oral and written work that is insightful, thoughtful, and carefully crafted. An "A” student goes beyond merely meeting the requirements of an assignment; an "A" student consistently adds depth and thoughtfulness to her or his work in a way that others notice and respect. An “A” student also demonstrates the writing, presenting, editing, and communication skills expected of students attending a renowned teacher education – students who plan to become teachers, an extremely important, demanding, and responsible profession.

Technology

Personal technology (laptops, phones, i-pads, etc.) may be used in class for class-related purposes (looking at documents, doing appropriate research, etc.) and also for emergencies.  Please don’t use personal technology for other purposes (entertainment, casual communication, etc). 
Because the purpose of this syllabus is to meet the needs of the class, it is possible that some materials or assignments may change with class dynamics.

Utah State University Selected Policies and Procedures

· Academic Freedom and Professional Responsibilities 
· Academic freedom is the right to teach, study, discuss, investigate, discover, create, and publish freely. Academic freedom protects the rights of faculty members in teaching and of students in learning. Freedom in research is fundamental to the advancement of truth. Faculty members are entitled to full freedom in teaching, research, and creative activities, subject to the limitations imposed by professional responsibility. Faculty Code Policy #403 further defines academic freedom and professional responsibilities: http://personnel.usu.edu/policies/403.htm. 

· Academic Integrity – "The Honor System" 
· Each student has the right and duty to pursue her or his academic experience free of dishonesty. The Honor System is designed to establish the higher level of conduct expected and required of all Utah State University students. 

· The Honor Pledge: To enhance the learning environment at Utah State University and to develop student academic integrity, each student agrees to the following Honor Pledge: "I pledge, on my honor, to conduct myself with the foremost level of academic integrity." A student who lives by the Honor Pledge is a student who does more than not cheat, falsify, or plagiarize. A student who lives by the Honor Pledge: 

· Espouses academic integrity as an underlying and essential principle of the Utah State University community; 

· Understands that each act of academic dishonesty devalues every degree that is awarded by this institution; and 

· Is a welcomed and valued member of Utah State University. 

· Plagiarism 
· Plagiarism includes knowingly "representing, by paraphrase or direct quotation, the published or unpublished work of another person as one's own in any academic exercise or activity without full and clear acknowledgment. It also includes the unacknowledged used of materials prepared by another person or agency engaged in the selling of term papers or other academic materials." The penalties for plagiarism are severe. They include warning or reprimand, grade adjustment, probation, suspension, expulsion, withholding of transcripts, denial or revocation of degrees, and referral to psychological counseling. 


· Grievance Process (Student Code) 
· Students who feel they have been unfairly treated [in matters other than (i) discipline or (ii) admission, residency, employment, traffic, and parking - which are addressed by procedures separate and independent from the Student Code] may file a grievance through the channels and procedures described in the Student Code: http://studentlife.tsc.usu.edu/stuserv/pdf/student_code.pdf (Article VII. Grievances, pages 25-30).
 
· Sexual Harassment 
· Sexual harassment is defined by the Affirmative Action/Equal Employment Opportunity Commission as any "unwelcome sexual advances, requests for sexual favors, and other verbal or physical conduct of a sexual nature." If you feel you are a victim of sexual harassment, you may talk to or file a complaint with the Affirmative Action/Equal Employment Opportunity Office located in Old Main, Room 161, or call the AA/EEO Office at 797-1266. 


· Students with Disabilities 
· The Americans with Disabilities Act states: "Reasonable accommodation will be provided for all persons with disabilities in order to ensure equal participation within the program. If a student has a disability that will likely require some accommodation by the instructor, the student must contact the instructor and document the disability through the Disability Resource Center (797-2444), preferably during the first week of the course. Any request for special consideration relating to attendance, pedagogy, taking of examinations, etc., must be discussed with and approved by the instructor. In cooperation with the Disability Resource Center, course materials can be provided in alternative format, large print, audio, diskette, or Braille." 


· Withdrawal Policy and "I" Grade Policy 
· Students are required to complete all courses for which they are registered by the end of the semester. In some cases, a student may be unable to complete all of the coursework because of extenuating circumstances, but not due to poor performance or to retain financial aid. The term 'extenuating' circumstances includes: (1) incapacitating illness which prevents a student from attending classes for a minimum period of two weeks, (2) a death in the immediate family, (3) financial responsibilities requiring a student to alter a work schedule to secure employment, (4) change in work schedule as required by an employer, or (5) other emergencies deemed appropriate by the instructor. 


· Course Fees 
· Courses that utilize course fees are required to identify the amount of the course fee and explain the purpose of the course fee on the syllabus given to students. Course fee information not included on the syllabus will result in the course fee automatically being deleted. 


· Course Grading 
· Faculty are responsible for the course grading system and grading scale used in each class. However, grading systems and grading scales must be fair and reasonable. 

· An example of one possible grading scale is below: 

	• A 100-93% 
	• B 86-83%
	• C 76-73% 
	• D 66-60% 

	• A- 92-90% 
	• B- 82-80%
	• C- 72-70% 
	• F 59% and below

	• B+ 89-87% 
	• C+ 79-77%
	• D+ 69-67%
	


TEAL 4710

Advice from Previous Students (all comments types verbatim)

· “Don’t be afraid to step out of your ‘bubble’ and experience new ideas & new cultures.  Always do the readings.  They make the class discussions much more meaningful.  Enjoy class! “

· “This class will give you perspectives on cultural diversity.  Expect much classroom discussion and opinions.  To be successful, be yourself and express your opinion.”

· “You will really enjoy this class if you open up and let yourself explore the difference around.  Really get out of yourself and think.  The course load isn’t difficult at all.  Just give yourself enough time to do the readings.  Sincerely, Another Student”

· “I can promise that if you will allow it, this course will become one of your favorites; as it has for me!!!  Trust me when I say that I have learned more about myself in taking this class than I ever anticipated (.  If you were like me, at this point you probably have no idea what to expect, but here are a few tips to be successful:

· Take time to do the readings – it is really easy to just skim them but please DON’T you will only shortchange yourself.

· Don’t be afraid to comment!!! Because as you do, others will be most likely to do the same. 

· Remember that everyone is a learner and is trying to understand… ‘so what’ if you say something stupid – that’s part of learning – especially in this setting.”

· “Start the projects early so that you are not cramming it all in at the last minute.  Have a basic understanding of the readings because the majority of class is discussion.  Also, be prepared to be challenged on your views by classmates.”

· “This class is a good one, you will learn a lot.  There is a lot of reading so be prepared and don’t plan on doing some of them in one night.  Fight for what you want or don’t want in the syllabus because this is your change to decide what will help you learn the material.  We had a lot of interviews that we had to do and I was uncomfortable.  I wish I would have gotten people to stick with just one solo interview instead of two.  Be ready to talk and share opinions in class and have fun!”

· “Professor Marx provided us with useful reading materials every week, but it will take you lots of time reading and understanding all of them.  Please spend much of your energy and time doing it so that you can use them effectively.  I am sure that these materials will be your fortune as a teacher.”[image: image1.png]
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