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Learn how to integrate social-emotional learning competencies and SS standards
into your early grades ELA curriculum through interactive read-alouds using
contemporary concerns picturebooks.

Introduction practices into their existing schedules, fostering both SEL
competencies and early literacy development.

In this article, we explore the alignment of SEL com-
petencies with English Language Arts Common Core
State Standards (CCSS; Council of Chief State School
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As former classroom teachers and current teacher
educators, we recognize the importance of integrating
SEL with academics to enhance children’'s communication,
problem-solving, and early literacy skills. Our interdisciplin-
ary approach aims to support teachers in embedding SEL
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TEACHING AND LEARNING IN ACTION

Social-Emotional Learning

CASELs (2020) Framework, Vygotsky's (1978) sociocul-
tural theory of development, and Bruner's (1966) theory of
cognitive development guided this inquiry. CASEL, a non-
profit organization founded in 1994, integrates SEL and
academic development, emphasizing five core competen-

English Language Arts

Positive academic outcomes in early literacy development
are vital and benefit from classroom practices, including
interactive read-alouds. This enhances awareness of print
concepts, word recognition, and text structure. Picturebook
discussions aid oral language development, vocabulary

cies: self-awareness, self-management,
social awareness, relationship skills, and
responsible decision-making. The frame-
work is widely adopted and CASEL col-
laborates with educators, policymakers,
researchers, and community organiza-
tions globally. Vygotsky’s theory empha-
sizes social interaction, cultural context,
and the influence social interactions
can have on a child’'s worldview, aligning
with CASEL's competencies. Similarly,
Bruner (1966) advocated for interactive
learning aligning with CASELs focus on
fostering self-management skills and
self-awareness through meaningful dia-
logic exchanges.

When planning for instruction and
assessment, children’s developmen-
tal levels, scope of developmental
tasks, and the selection of materials
should be considered (Souto-Manning
et al, 2018). Research shows posi-

PAUSE AND PONDER

= How can you maximize the benefits of
SEL in literacy?

= How can you foster early literacy
practices using picturebook read-
alouds with themes about social
issues?

= How do you create spaces for
curriculum integration while using
picturebook read-alouds to support
social-emotional learning?

= Choose several picturebooks from
your classroom library. Consider
what social—emotional learning
competencies can be addressed
through thoughtful read-alouds
and discussions. What SS and ELA
standards can be addressed using
these books?

acquisition, and comprehension.
Collaborative reading activates
prior knowledge, fosters question-
ing, and builds listening skills and
background knowledge.
Read-alouds using diverse mul-
ticultural picturebooks, selected
for SEL themes, improve literacy
outcomes and students’ motiva-
tion to read (Gunn et al, 2022).
Shared book reading and interac-
tive dialogic exchanges support
oral language development and SEL
(Doyle & Bramwell, 2006; Gonsalves
et al, 2018). Engaging with chil-
dren’s literature through read-
alouds teaches literacy strategies
and enhances text engagement
(Hoyt, 1999). Therefore, thought-
ful book selection facilitates the
integration of SEL themes and the
development of early literacy skills.

tive impacts of incorporating devel-
opmentally appropriate SEL efforts
to support emotional competence, behavior problems,
and self-regulation strategies (Campbell et al., 2016). For
instance, reading emotion-themed picturebooks encour-
ages emotional language use and discussion (Garner &
Parker, 2018). Studies indicate integrating SEL and literacy
skills strengthens literacy outcomes, supports perspective-
taking, and connects students’ emotions with characters
Elin the text (Brewer & Phillippe, 2022; Dawson et al., 2020).
Another integral aspect of fostering SEL in young
learners includes discussing social issues. This article
addresses five key topics: examining social issues, advo-
cating for equity, celebrating identity, demonstrating agency,
and evaluating personal and community impacts. In a criti-
cal literacy classroom, students engage in critical think-
ing, analyze differing viewpoints, and promote issues of
social justice (Clark et al., 2021; Lewison et al., 2002). This
approach empowers students to understand and advocate
for positive change (Vasquez et al., 2019). These theoreti-
cal underpinnings explain how children not only construct
meaning based on their own viewpoints but meaning is
constructed from their social interactions.

The Reading Teacher  Vol.0  No.0  Month 0000

Social Studies

The narrowing of the SS curriculum has long been docu-
mented since the establishment of No Child Left Behind
(Rock et al., 2006; VanFossen, 2005). More emphasis on
tested subjects has led to less time spent on SS topics
and skills (Fitchett et al., 2014). This notable shift requires
many teachers to find ways to incorporate SS within read-
ing and writing instruction.

In 2017, the National Council for the SS outlined the
purpose of elementary SS in the following way.

The purpose of elementary school SS is to enable students
to understand, participate in, and make informed decisions
about their world. SS content allows young learners to explain
relationships with other people, to institutions, and the environ-
ment and equips them with knowledge and understanding of
the past. It provides them with skills for productive problem-
solving and decision-making as well as for assessing issues
and making thoughtful value judgments. Above all, it inte-
grates these skills and understandings into a framework for re-
sponsible citizen participation locally, nationally, and globally.

(para 7)
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TEACHING AND LEARNING IN ACTION

If the goal of SS is to help students better understand
the world around them, it is crucial to provide openings
for social issues to be explored. Themes of race, gender,
and sexuality are essential topics for the development
of a critical citizen. We articulate the importance of how
engaging in “collaborative and meaningful conversations
using text sets on a specific topic helps build stronger
awareness of important issues so that our young people
can be better informed about important and timely issues”
(Turner et al., 2023, p. 32). The benefits of including con-
temporary concerns topics in the classroom are abundant.
These include, but are not limited to: high levels of engage-
ment, improved critical thinking skills, increased tolerance
for diverse perspectives, strengthened interpersonal com-
munication skills, encouragement of political engage-
ment, heightened commitment to democratic ideals, and
the ability to engage in civic discourse about issues with
legitimately diverse claims and interests (Allen, 2018;
HBolgatz, 2006). SEL competencies are inherently embed-
ded in the SS curriculum. When combined using interactive
read-alouds, SEL competencies and issues of social justice
can enrich children’s academic and social development.

Culturally Responsive Pedagogies

The intersection of Culturally Responsive Pedagogies (CRP)
with SEL toward a social justice orientation is a critical ele-
ment that addresses issues of power, difference, and iden-
tity. Ladson-Billings’ (1995) seminal work on CRP, focuses
on students’ learning, development of cultural competence,
and critical consciousness. Later, Paris (2012) expanded
this notion of CRP to include sustainable pedagogical
practices, using the term culturally sustaining pedagogies
(CSP). This framework celebrates multiculturalism and
nurtures cultural differences. Through read-alouds and
book studies, teachers who implement CRP and CSP vali-
date cultural identities and enrich educational experiences.
Encouraging diverse representations, native language use,
and cultural discussions, educators foster sociopolitical
consciousness (Ladson-Billings, 1995). Furthermore, Moll
et al’s (1992) conceptualization of “funds of knowledge”
underscores the importance of valuing and integrating
diverse experiences and perspectives, highlighting the valu-
able knowledge learners bring to the classroom.

This scholarship has helped educators and research-
ers develop a more nuanced understanding of the intersec-
tions between culture, identity, and education. The impact
of dominant, monocultural stories in educational settings
underscores the need to continuously reflect on prac-
tices and embrace diversity to promote equitable learn-
ing environments (Adam, 2021; McAdam & Arizpe, 2011).
We argue these critically oriented approaches to literacy
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instruction highlight the value of fostering students’ aware-
ness of social issues, promoting equity and inclusivity, and
empowering them to become agents of change in their
communities.

Content Analysis and Book Selection

This article reports on part of a larger content analysis
project which focused on over 900 books selected from
the Notable SS Trade Books for Young People. Spanning
from 2015 to 2021, we utilized data sourced from the
TeachingBooks website. Our primary objective was to com-
pile information regarding books on the list and discern the
variety of genres represented. Initially, we developed foun-
dational codes based on data points including Lexile level,
genre, award type, grade level, and grade range. Books were
classified into distinct groups, including arts, biography,
contemporary concerns, environment, energy, ecology, folk-
tales, geography, people, places, history, life, culture in the
Americas, non-fiction, poetry, social interactions and rela-
tionships, women's history, world history, and world history
and culture.

Next, we chose to prioritize our efforts on books cat-
egorized under “Contemporary Concerns” as the focus of
our study. We chose books in this category for two rea-
sons. First, we felt these titles held the potential to fos-
ter meaningful discussions on matters of social justice.
Secondly, as teacher educators and children’s literature
scholars, we aim to create usable teacher resources by
staying current with the profession and remaining well-
informed about award-winning books on contemporary
topics. Since there was no predefined definition for con-
temporary concerns, we coded these books separately
using open coding to determine the topics and themes
addressed in the books based on the publisher's sum-
mary description of the text. We then consolidated our
codes into a master list.

After completing the coding phase, we discovered the
category of Contemporary Concerns books encompassed
a wide range of topics including abuse, immigration, grief,
tragedy, disability, community, race, identity, fake news,
refugees, and gun violence. As a research team, we chose
to focus on 75 picturebooks in this category. Next, we
analyzed the books for connections to the reading stan-
dards (CCSS ELA), social-emotional learning competen-
cies (CASEL), and SS standards (C3 Framework). Here,
we highlight five picturebooks that were identified for pre-
school and/or early grades on topics that are useful in inte-
grating these standards and competencies into classroom
learning engagements and provide additional picturebook
text sets in each category (see Table 6).

literacyworldwide.org



TEACHING AND LEARNING IN ACTION

Picturebook Suggestions to Align with

SEL Competencies and Core Standards

In the following sections, we offer suggestions for using
picturebook read-alouds as stepping stones for integrat-
ing five SEL competencies (Social Awareness, Relationship
Skills, Self-Management, Self-Awareness, and Responsible
Decision-Making) and core standards (ELA and SS) to
address topics related to social justice, equity, and inclu-
sion. We encourage dialogic reading techniques during
read-aloud sessions, prompting students with open-ended
questions to share their thoughts about book themes. By
incorporating CRP, teachers select diverse picturebooks,
allowing students to see themselves reflected while pro-
moting empathy and cultural understanding of different
cultures and experiences (Bishop, 1990).

Drawing on Bishop’s (1990) “windows and mirrors”
metaphor, and Pahl and Rowsell’s (2020) exploration of
living literacies alongside Heath's (1983) sociolinguistic
research, we highlight the vital role of literacy in promoting
social change and equity. Each SEL competency is con-
nected with a related topic for discussion, and we show-
case lesson ideas to examine these themes. The learning
engagements provide potential prompts teachers can use
to foster curiosity and help students develop questions
about each topic.

Examining Social Issues (Social Awareness)

Conversations about diversity, social justice, and discrimi-
nation are common in settings such as playgrounds, online
forums, and local communities. While children of all ages
may encounter injustice, discussing these topics in class-
rooms with young children is uncommon. Fostering a
stronger sense of social awareness leads to an increased
capacity to feel compassion, recognize strengths in oth-
ers, and the ability to identify just and unjust social norms.
CASEL (2020) defines social awareness as the ability “to
understand the perspectives of and empathize with others,
including those from diverse backgrounds, cultures, and
contexts” (p. 2).

Creating a safe space for children to discuss complex
issues requires using age-appropriate content and fos-
tering a caring learning environment that values diverse
perspectives (Deliman, 2021). Adam and Byrne (2023)
emphasize the importance of avoiding stereotypes and
marginalization in children’s books, focusing instead on
“developing students’ ways of knowing and being, empha-
sising connections and relationships across all cultures
and diverse groups” (p. 16). To support young children in
developing social awareness, we recommend reading and
discussing The One With the Scraggly Beard (Withey, 2020),
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focusing on the standards addressed in Table 1. This
award-winning notable SS picturebook examines themes
of belonging, compassion, and homelessness. In this story,
the child’s mother patiently explains how people’s lives
can follow different paths. The images of the man with the
scraggly beard are juxtaposed with the boy doing everyday
things. Through curiosity and compassionate conversa-
tions with his mother, the child makes comparisons to the
man with the scraggly beard’s life and wonders where his
own path will lead.

Examining social issues like homelessness can deepen
young children’s understanding of resilience while fostering
a greater awareness of stereotypes and marginalization
(Morrison et al., 2019). Below we offer suggested prompts
and recommend the following sequence of steps. An inte-
grated learning engagement using this picturebook begins
with a read-aloud and discussions while focusing on the
SEL competency and attributes of social awareness. Next,
the teacher facilitates a discussion on homelessness and
works with students to identify similarities and differences
between the characters in the story. After, students identify
similarities and differences between themselves and the
man with the scraggly beard. For an extension activity, stu-
dents work in groups to discuss ways they can help people
who face homelessness.

Advocating for Equity (Relationship Skills)
Facilitating discussions about real-world issues provides an
opening for students to understand concerns in their com-
munities while reflecting on their own beliefs. This occurs
rather organically when intentionally implementing cross-
disciplinary instructional tasks. Encouraging students to
voice suggestions for change fosters a stronger sense of
empowerment among them. Emphasizing real lived literacy
experiences (Pahl & Rowsell, 2020) and viewing literacy
as a social practice (Gee, 1996; Luke & Freebody, 1999;
Street, 1984) integrates diverse ways of thinking and know-
ing, recognizing that literacy is not just about reading and
writing, but how individuals interact with texts and engage
with the world around them. These social practices have
the potential to strengthen relationship skills and advocate
for equity. Stronger relationship skills lead to heightened
abilities to negotiate conflicts and solve problems peace-
fully. CASEL (2020) defines relationship skills as the ability
“to establish and maintain healthy and supportive relation-
ships and to effectively navigate settings with diverse indi-
viduals and groups” (p. 2).

Sometimes People March (Allen, 2020) looks at activ-
ism using a positive lens. Issues addressed include his-
torical and contemporary examples including voting rights,
child labor, the environment, disability, LGBTQ, and Black
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Table 1

ElStandards and Prompts to Support the Development of Social Awareness

SEL competency and

Demonstrating Empathy
and Compassion

The One  “§
with the

Scraggly Beard

Book attributes ELA standards SS standards
The One with the Scraggly Social Awareness CCSS.ELA-Literacy.RL.1.3 D2.Eco.6.K-2. Explain how
Beard (2020) Taking Others’ Perspectives  Describe characters, people earn income

settings, and major events in
a story, using key details
CCSS.ELA-Literacy.RL.1.9
Compare and contrast the
adventures and experiences
of characters in stories

D2.Geo.4.K-2. Explain
how weather, climate,

and other environmental
characteristics affect
people’s lives in a place or
region

Prompts for discussion

CCSS.ELA-Literacy.RL.1.3

Can you describe the main character? What do we know about him based on the story? How would you describe the
setting where the man with the scraggly beard is depicted?

CCSS.ELA-Literacy.RL.1.9

the boy in the story?

How are the experiences of the main character, the man with the scraggly beard, similar to or different from those of

In what ways do you think the boy’s experiences might be similar to or different from your own experiences?

D2.Eco.6.K-2.

How do you think the man with the scraggly beard earns income to support himself?
Can you think of any other ways people might earn income based on what you know from the story?

D2.Geo.4.K-2.

the man with the scraggly beard?

How do you think the weather and environment depicted in the story might affect the lives of the characters, including

Developing Social Awareness Skills

Describe what it might feel like to navigate life without having certain necessities.
How can it be helpful to understand the perspectives of others when examining social issues such as homelessness?
How can you demonstrate compassion for others’ whose lives follow a path different from your own?

Lives Matter. The central message highlights how it takes
strength in numbers to create positive change. An inte-
grated learning engagement using this picturebook begins
with introducing important vocabulary words such as
protest and activism. The standards in Table 2 help guide
teachers in asking appropriate questions during the pic-
turebook reading. The prompts for discussion foster inquiry
and build community within the classroom. Next, depend-
ing on the grade level, the teacher reads aloud sections of
the book. While focusing on the SEL competency and attri-
butes connected to relationship skills, students research
specific movements they are inspired to learn more about.
Once an issue is selected, students identify specific points
of view for the causes and evaluate their own beliefs based
on their learning. Addressing bias and advocating for equity
help young students learn to communicate effectively.
Additionally, the benefits of having these conversations help
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children develop skills to resist negative social pressure and
stand up for the rights of others.

Celebrating Identity (Self-Awareness)

Incorporating picturebooks using cross-disciplinary skills
and SEL competencies has the potential to enhance
the inclusivity of the classroom environment, particu-
larly for students of diverse backgrounds. Leveraging
Thomson's (2002) “virtual school bag” metaphor, we are
reminded that experiences, knowledge, beliefs, and inter-
ests children bring to the classroom vary greatly. Our aim to
cultivate inclusivity can be demonstrated by ensuring stu-
dents’ cultures and backgrounds are valued and respected,
leading to greater self-awareness.

Increased self-awareness helps a person establish a
greater sense of purpose with confidence. CASEL (2020),

literacyworldwide.org
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Table 2

Standards and Prompts to Support the Development of Relationship Skills

SEL competency and

Resolving conflicts
constructively

CCSS.ELA-Literacy.RI.2.4
Determine the meaning of
words and phrases in a topic
or subject area

Book attributes ELA standards SS standards

Sometimes People Relationship Skills CCSS.ELA-Literacy.RI.2.2 D2.Civ.2.K-2. Explain how all people, not

March (2020) Showing leadershipin  Identify the main topic of just official leaders, play important roles
groups a multi-paragraph text as in a community
Communicating well as the focus of specific  D2.Civ.8.K-2. Describe democratic
effectively paragraphs within the text principles such as equality, fairness, and

respect for legitimate authority and rules
D2.His.3.K-2. Generate questions about
individuals and groups who have shaped
a significant historical change

Prompts for discussion

CCSS.ELA-Literacy.RI.2.2

Can you identify the main topic of the book and describe the focus of specific paragraphs within it?

CCSS.ELA-Literacy.RI.2.4

context of the text?

Choose a word or phrase from the book that was unfamiliar to you. Can you determine its meaning based on the

D2.Civ.2.K-2.

Discuss how different individuals portrayed in the book contribute to their community. What roles do they play?

D2.Civ.8.K-2.

fairness, and respect for authority?

Reflect on the actions of the characters in the book. How do they demonstrate democratic principles such as equality,

D2.His.3. K-2.

Think about the historical events mentioned in the book. Can you generate questions about the individuals and groups
involved in these events and how they shaped significant historical changes?

Developing Relationship Skills
How do you ask for help when needed?
What is an effective way to resolve a conflict?

How might collaboration and teamwork help address an issue in your community?

defines self-awareness as the ability, “to understand one’s
own emotions, thoughts, and values and how they influ-
ence behavior across contexts” (p. 2). Identifying personal,
cultural, and linguistic assets supports personal agency
and empowerment. Supportive relationships and conver-
sations about respect, encouragement, and approval help
young children feel valued and important.

Yo Soy Muslim (Gonzales, 2017) celebrates multi-
cultural identity and intersectionality using vivid illustra-
tions and inspirational text. Throughout the picturebook,
diversity is embraced as Muslims of different ethnic and
racial identities are depicted. The central message of this
father’s letter to his daughter is that she will encounter dif-
ferent kinds of questions throughout life as a Muslim and
a Latina. While he suggests she will experience positive
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encounters he also says, “And there will come a day when
some people in the world will not smile at you” (p. 11). The
father's central message to his daughter is to celebrate
and be proud of her multicultural heritage.

An integrated learning engagement using this picture-
book begins with introducing key terms such as discrimina-
tion and acceptance. The standards addressed in Table 3
serve as a guide to evaluative and critical questions while
reading the story aloud. During the interactive read-aloud,
the teacher pauses and asks students to share their cultural
experiences. Next, the students list personal, cultural, or lin-
guistic attributes about their own identities that make them
feel proud. In doing so, children learn about different ethnici-
ties, cultural traditions, or personal stories about their class-
mates. Through using an asset-based lens that embraces

literacyworldwide.org
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Table 3
Standards and Prompts to Support the Development of Self-Awareness
SEL competency
Book and attributes ELA standards SS standards
Yo Soy Muslim Self-Awareness CCSS.ELA-Literacy.RI.2.1 D2.Geo.8.K-2. Compare how
(2017) Identifying Ask and answer such questions as who, what,  people in different types of
personal, cultural, where, when, why, and how to demonstrate communities use local and
and linguistic understanding of key details in a text distant environments to
3 assets CCSS.ELA-Literacy.RI.2.6 meet their daily needs

o Gond
Mustim

describe

Identify the main purpose of a text, including
what the author wants to answer, explain, or

Prompts for discussion

CCSS.ELA-Literacy.RI.2.1

convey the importance of cultural identity?

Who is the main character in the story, and what key details describe their identity as a Muslim? How does the author

CCSS.ELA-Literacy.RI.2.6

identity and belonging?

What is the main purpose of the book “Yo Soy Muslim”? How does the author aim to answer questions about cultural

D2.Geo.8.K-2.

Compare how the protagonist’'s community and distant environments are depicted in the story. How do they use these
environments to meet their daily needs, and how does this contribute to their cultural identity and sense of belonging?

Developing Social Awareness Skills

Name some areas where you'd like to grow

Name some things about yourself that make you feel proud

Why might it be important to examine our prejudices and biases?
How do our values relate to the values of another person?

cultural responsiveness, examining social issues becomes
an opportunity to empower individuals by valuing their
strengths, experiences, and perspectives (Adam, 2021).

Focusing on the SEL competency and attributes con-
nected to self-awareness, students begin to understand
how our identities influence our actions, which helps cre-
ate a shared sense of belonging or makes a person feel
isolated. During the interactive read-aloud, the teacher
develops meaning-making and encourages open dialogue
using the prompts found in Table 3. After reading and dis-
cussing the book together, students brainstorm ways they
will be more accepting of others at school, home, or the
local community. These ideas can be written on the board
or a chart to keep for future reference.

Demonstrating Agency (Self-Management)

Dialogic reading helps students demonstrate agency and
foster self-management skills (Simsek & Erdogan, 2015).
Students empower themselves by actively engaging in
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discussions, expressing their thoughts, and asking ques-
tions, taking ownership of their learning (Zucker et al., 2010).
CASEL (2020) defines self-management as the ability “to
manage one’s emotions, thoughts, and behaviors effec-
tively in different situations and to achieve goals and aspi-
rations” (p. 2). Helping young children learn to manage
emotions like anger or frustration aids in problem-solving
and navigating relationships.

Areli is a Dreamer: A True Story by Areli Morales, a DACA
Recipient (Morales, 2021) is about an undocumented
child’s immigrant experience, as told through the eyes of
a child. Areli is a young child when she moves to New York
to be with her family. The transition away from her Abuela
in Mexico is difficult. Areli's mom has to explain to her
why her classmates call her “illegal” and explain what that
means. Over time, through goal setting, and with her cour-
age to take initiative, Areli makes friends, learns English,
and becomes assimilated into her new home. A field trip to
Ellis Island helps Areli better understand her own powerful
story about moving to America.

literacyworldwide.org
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An integrated learning engagement using this picture-
book begins with a conversation about why people move
from one location to the next (i.e. jobs, safety, military, etc.).
Next, the teacher reads aloud the story while choosing stop-
ping points for discussion. Consider the standards and
prompts in Table 3, choosing relevant vocabulary to extend
the conversation (i.e. agency, citizen, ashamed, brave, ille-
gal, immigrants, etc.). Teachers ask the students to explain
how Areli demonstrated agency as she learned to navigate
difficult decisions and the benefits of moving from one
country to the next. A follow-up activity includes having stu-
dents create a side-by-side illustration, drawing a time when
they overcame a challenge next to Areli and the obstacles

Table 4

she overcame. To build compassion and empathy in the
learning community, the students share their illustrations
and stories of personal agency with their peers (Table 4).

Evaluating Personal and Community Impacts
(Responsible Decision-Making)

When students have opportunities to explore how scarcity
influences decision-making, dialogic reading techniques
validate diverse perspectives, enriching their understanding
of complex social issues. CASEL (2020) defines responsible
decision-making as the ability “to make caring and construc-
tive choices about personal behavior and social interactions

Standards and Prompts to Support the Development of Self-Management

SEL competency

Book and attributes

ELA standards

SS standards

Areliis a Dreamer: A True
Story by Areli Morales, a
DACA Recipient (2021)

Self-Management
Managing Emotions
Exhibiting Self-
Discipline and
Self-Motivation

Ding
LM R

CCSS.ELA-Literacy.RL.1.2
Retell stories, including
details, and demonstrate
understanding of their central
message or lesson
CCSS.ELA-Literacy.RL.1.7
Use illustrations and details
in a story to describe its
characters, setting, or events

D2.His.14.K-2. Generate

possible reasons for an event or
development in the past
D2.Geo.7.K-2. Explain why and
how people, goods, and ideas
move from place to place
D2.Eco.2.K-2. Identify the benefits
and costs of making various
personal decisions

Prompts for discussion

CCSS.ELA-Literacy.RL.1.2

What details from the story help us understand Areli's central message or lesson about perseverance and hope?

CCSS.ELA-Literacy.RL.1.7

How do the illustrations and details in the story help us understand Areli, and her journey as a Dreamer? How do these
visual elements contribute to the setting and events in the story?

D2.His.14.K-2.

immigration?

Why do you think Areli and her family immigrated to the United States?
What possible reasons or motivations can you generate based on their experiences and the historical context of

D2.Geo.7.K-2.

Why do people like Areli and her family move from place to place? How does their movement contribute to their
experiences and opportunities, and how does it affect their sense of identity and belonging?

D2.Eco.2.K-2.

their community?

What are some of the benefits and costs that Areli and her family faced when making decisions about their journey
and Areli's status as a DACA recipient? How do these personal decisions impact their lives and the lives of others in

Developing Self-Management Skills

Describe a time when you had to face a difficult challenge. How did you overcome any obstacles?
What are strategies you can use to manage emotions, such as when you get angry or feel ashamed?
What are some ways to stay motivated and/or disciplined to accomplish goals you set for yourself?
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across diverse situations” (p. 2). Responsible decision-
making involves critical thinking and reasoned judgments
based on factual information. Providing opportunities for
young children to recognize problems and suggest solutions
strengthens their ability to make responsible decisions.

In the story The Water Lady: How Darlene Arviso Helps
a Thirsty Navajo Nation (McGinty, 2021), a young boy living
on a Navajo reservation in New Mexico notices his family’s
empty water barrels and dry watering hole for the horses
leaving them with no water. Some families on the reserva-
tion have running water while others do not. While the boy
is worried about their current situation, his mother assures
him there is no need to worry. Darlene Arviso, The Water
Lady, not only drives the local school bus but delivers water
to families on the reservation in a huge tanker truck. On

Table 5

water delivery day, the young boy cherishes his fresh water
and Darlene feels grateful to support her community. This
story celebrates indigenous heritage and honors Darlene’s
commitment to tradition and supporting those in need.

An integrated learning engagement using this picture-
book starts with reading the story and engaging in con-
versations about the contributions The Water Lady makes
to her community. Utilizing the standards and prompts
for discussion found in Table 5, the teacher begins a dis-
cussion on having access to life’s necessities such as
water, food, and shelter. Next, the class discusses what it
would be like to live without running water and to be lim-
ited in how much water you can use each day. Using the
non-fiction text features, the conversation is extended by
reviewing the glossary (p. x), the author’s note (p. 33-34),

Standards and Prompts to Support the Development of Responsible Decision-Making

SEL competency

ELA standards

SS standards

Book and attributes
The Water Lady: How Responsible
Darlene Arviso Helps a Decision-Making
Thirsty Navajo Nation Promoting

CCSS.ELA-Literacy.RL.2.3
Describe how characters in a story
respond to major events and challenges

D2.Eco.1.K-2. Explain how
scarcity necessitates
decision-making

(2021) personal, family, CCSS.ELA-Literacy.RI.2.5 D2.Geo.4.K-2. Explain
Mte";Lady and community Know and use various text features how weather, climate,
—— well-being (e.g., captions, bold print, subheadings, and other environmental
glossaries, indexes, electronic menus, characteristics affect
{ icons) to locate key facts or information  people’s lives in a place or
= in a text efficiently region

Prompts for discussion

CCSS.ELA-Literacy.RL.2.3

How do the characters in the story respond to the major events and challenges they face, particularly Darlene Arviso?
What strengths and qualities do they demonstrate in overcoming obstacles and helping their community?

CCSS.ELA-Literacy.RI.2.5

her work and its significance?

How do the text features, such as captions, bold print, or headings, help us locate key facts or information about
Darlene Arviso's efforts to provide water to the Navajo Nation? How do these features enhance our understanding of

D2.Eco.1.K-2.

resourcefulness and resilience?

How does the concept of scarcity influence decision-making in the story? What decisions do Darlene Arviso and
her community members make in response to the scarcity of water, and how do these decisions reflect their

D2.Geo.4.K-2.

efforts to address challenges?

How do weather, climate, and environmental conditions impact the lives of the people living in the Navajo Nation,
as depicted in the story? How do these factors shape their daily lives, their access to resources like water, and their

Developing Responsible Decision-Making Skills

What are some ways you can contribute to your own well-being? family well-being? community well-being? Consider a
problem in your community. What is a possible solution?
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Table 6

Contemporary Concerns Picturebook Text Sets to Foster SEL

Topic for exploration and corresponding
SEL competency

Award-winning contemporary concerns Picturebook text sets

Examining Social Issues to Build Social
Awareness

Bully on the Bus (2018)

On the News: Our First Talk About Tragedy (2018)
Saving Stella: A Dog’s Dramatic Escape from War (2020)
The One with the Scraggly Beard (2020)

Why? (2022)

Advocating for Equity To Nurture
Relationship Skills

I am A Bear (2015)

Knock Knock: My Dad’s Dream for Me (2013)
Peaceful Fights for Equal Rights (2018)
Sometimes People March (2020)

Speak Up (2020)

Celebrating Identity To Grow in
Self-Awareness

Dreamers (2018)

It Ain’t So Awful, Falafel (2017)

Jacob’s Room to Choose (2019)

The Last Stop on Market Street (2015)

Yo Soy Muslim: A Father’s Letter to His Daughter (2017)

Demonstrating Agency to Strengthen
Self-Management

Areliis a Dreamer (2021)

Calvin (2022)

Marwan’s Journey (2018)

Milo Imagines the World (2021)

Saving Stella: A Dog’s Dramatic Escape from War (2020)

Evaluating Personal and Community Impacts
to Improve Responsible Decision- Making

If You're a Kid Like Gavin: The True Story of a Young Trans Activist (2022)
No Voice Too Small: Fourteen Young Americans Making History (2020)
The Little Book of Little Activists (2017)

The Water Lady: How Darlene Arviso Helps a Thirsty Navajo Nation (2021)
Three Lines in a Circle: The Exciting Life of the Peace Symbol (2021)

and the Note from the Water Lady (p. 35). Students collab-
oratively discuss the importance of using text features to
expand comprehension and meaning-making. To close the
lesson, students share with a partner the most meaningful
part of the story using rationale to back up their ideas.

These integrated lessons provide structured opportu-
nities for engaging students in meaningful discussions
surrounding issues of social justice, empathy, and compas-
sion. To extend the exploration of the themes addressed,
Table 6 includes additional picturebook text set options
that may be incorporated in the early grades.

Conclusion

Integrating curriculum across subject areas, and using
themed studies, allows students to explore content in
meaningful ways, fostering a holistic view of knowledge and
learning. Through collaborative dialogues and the use of
picturebooks, students engage deeply with contemporary
issues (Pace, 2021), enhancing their understanding of real-
world experiences and promoting purposeful instruction
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(Huck, 2019). Nevertheless, it is crucial to approach book
selection with careful consideration, prioritizing cultur-
ally relevant pedagogies, avoiding stereotypes, and ensur-
ing a broad representation of topics (Clark et al., 2021;
Samuels, 2018).

Teachers can provide openings for students to show
empowerment by incorporating dialogic teaching strat-
egies and culturally responsive pedagogies during pic-
turebook read-alouds, fostering a sense of agency and
belonging in the classroom. By selecting books that fea-
ture protagonists from marginalized communities as cen-
tral figures, teachers challenge stereotypes and promote
empathy and understanding among students, creating a
more inclusive learning environment (Adam, 2021; Gultekin
& May, 2019).

While implementing interdisciplinary approaches may
present challenges such as time constraints and limited
access to diverse books, professional development oppor-
tunities focusing on these strategies provide valuable
support. Ongoing reflection and evaluation are essential
to identify areas for improvement and ensure students’
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TaKe AcTion

1. Become familiar with the social-emational learning
standards, the ELA standards, and the SS standards
required in your district or state for your grade level.

2. Find engaging picturebooks that align with your grade
level standards and are suitable for your classroom and
community. Select one or multiple books to integrate
into your curriculum.

3. As you read each book, identify topics related to
the standards. Choose standards to focus on while
reading. Determine specific points in the book for
discussion or activities to promote understanding of
the standards. The standards will guide you in selecting
the most effective activities for each book.

4. Generate two or three discussion prompts related to
the standards and your students’ interests.

5. Begin learning together!

voices and experiences remain central to the learning
process.

In conclusion, an interdisciplinary approach to foster-
ing SEL in the early literacy classroom has a profound
effect on students’ development of foundational literacy
skills and their capacity for empathy and compassion.
By providing a developmentally appropriate platform for
addressing key social issues, educators can equip young
learners with tools to navigate real-world challenges and
contribute positively to their communities.

Acknowledgments
None.

Conflict of Interest
None.

REFERENCES

Adam, H. (2021). When authenticity goes missing: How monocultural
children’s literature is silencing the voices and contributing to
invisibility of children from minority backgrounds. Education Sci-
ences, 11(1), 32. https://doi.org/10.3390/educsci11010032

Adam, H., & Byrne, M. (2023). ‘I'm not from a country, I'm from Austra-
lia” Costumes, scarves, and fruit on their heads: The urgent need
for culturally responsive pedagogy when sharing diverse books
with children. The Australian Educational Researcher: A Publica-
tion of the Australian Association for Research in Education, 1-20.
https://doi.org/10.1007/s13384-023-00631-x

Allen, A. (2018). Teach like Socrates: Encouraging critical thinking in
elementary SS. SS and the Young Learner, 31(1), 4-10.

Bishop, R. S. (1990). Mirrors, windows, and sliding glass doors. Per-
spectives: Choosing and Using Books for the Classroom, 6(3), ix—xi.

The Reading Teacher  Vol.0  No.0  Month 0000

Bolgatz, J. (2006). Revolutionary talk: Elementary teacher and stu-
dents discuss race in a social studies class. The SS, 96(6),
259-264.

Brewer, B. M., & Phillippe, A. (2022). Comprehending character: Unlock-
ing the potential of perspective-taking. The Reading Teacher, 75(6),
755-761.

Bruner, J. (1966). Toward a theory of instruction. Harvard University Press.

Campbell, S. B., Denham, S. A, Howarth, G. Z., Jones, S. M., Vick Whit-
taker, J., Williford, A. P, Willoughby, M. T., Yudron, M., & Darling-
Churchill, K. (2016). Commentary on the review of measures of
early childhood social and emotional development: Conceptualiza-
tion, critique, and recommendations. Journal of Applied Develop-
mental Psychology, 45, 19-41. https://doi.org/10.1016/j.appdev.
2016.01.008

CASEL. (2020). CASEL's SEL framework: What are the core com-
petence areas and where are they promoted? Collaborative for
Academic, Social and Emotional Learning. https://casel.org/casel-
selframework-11-2020/

Cipriano, C., Strambler, M. J., Naples, L., Ha, C., Kirk, M. A., Wood, M.
E., Sehgal, K., Zieher, A., Eveleigh, A., McCarthy, M., Funero, M., Pon-
nock, A., Chow, J., & Durlak, J. (2023). Stage 2 report: The state
of the evidence for social and emotional learning: A contemporary
meta-analysis of universal school-based SEL interventions. https://
doi.org/10.31219/0sf.io/mk35u

Clark, C. T, Chrisman, A, & Lewis, S. G. (2021). Using picturebooks to
teach with and against social-emotional learning. Language Arts,
98(5), 246-259.

Council of Chief State School Officers & National Governors Associa-
tion. (2010). Common core state standards for English language
arts & literacy in history/social studies, science, and technical sub-
jects. https://www.thecorestandards.org/ELA-Literacy/

Dawson, C. M., Fenton, S., & Ruby, R. (2020). From bystander to com-
munity: A schoolwide journey in literacy and social-emotional
learning. Voices from the Middle, 27(3), 33-38.

Deliman, A. (2021). Picturebooks and critical inquiry: Tools to
re(imagine) a more inclusive world. Bookbird: A Journal of Interna-
tional Children’s Literature, 59(3), 46—-57.

Doyle, B. G., & Bramwell, W. (2006). Promoting emergent literacy and
social-emotional learning through dialogic reading. The Reading
Teacher, 59(6), 554-564.

Durlak, J. A., Mahoney, J. L., & Boyle, A. E. (2022). What we know, and
what we need to find out about universal, school-based social
and emotional learning programs for children and adolescents: A
review of meta-analyses and directions for future research. Psy-
chological Bulletin, 148(11/12), 765-782.

Durlak, J. A., Weissberg, R. P,, Dymnicki, A., Taylor, R. D., & Schellinger,
K. B. (2019). The impact of enhancing students’ social and emo-
tional learning: A meta-analysis of school-based universal inter-
ventions. Child Development, 82(1), 405-432.

Fitchett, P. G., Heafner, T. L., & Lambert, R. G. (2014). Assessment,
autonomy, and elementary SS time. Teachers College Record,
116(10), 1-34.

Garner, P. W., & Parker, T. S. (2018). Young children’s picture-books as
a form for the socialization of emotion. Journal of Early Childhood
Research, 16(3), 291-304.

Gee, J. (1996). Social linguistics and literacies: Ideology in discourses
(2nd ed.). Taylor & Francis.

Gonsalves, V., Cheyney, K., Bader, J., & Duggins, S. (2018). The power
to ROAR: Reaching out to all readers by using shared storybook
reading to cultivate self-efficacy and social-emotional growth.
Dimensions of Early Childhood, 46(1), 25-30.

Gultekin, M., & May, L. (2019). Children’s literature as fun-house
mirrors, blind spots, and curtains. The Reading Teacher, 73(5),
627-635.

Gunn, A. A, Bennett, S. V,, & Peterson, B. J. (2022). Exploring multi-
cultural picturebooks with social-emotional themes. The Reading
Teacher, 76(3), 362-374.

Heath, S. B. (1983). Ways with words: Language, life and work in com-
munities and classrooms. Cambridge University Press.

literacyworldwide.org



TEACHING AND LEARNING IN ACTION

Hoyt, L. (1999). Revisit, reflect, retell: Strategies for improving reading
comprehension. Heinemann.

Huck, A. (2019). Elementary SS content integration in CCLS: An analy-
sis of content integration. The SS, 770(1), 1-16. https://doi.org/10.
1080/00377996.2018.1524359

Ladson-Billings, G. (1995). Towards a theory of culturally relevant ped-
agogy. American Educational Research Journal, 32(2), 465-491.

Lewison, M., Flint, A. S., & Van Sluys, K. (2002). Taking on critical lit-
eracy: The journey of newcomers and novices. Language Arts, 79(5),
382-392.

Lonigan, C. J., & Whitehurst, G. J. (1998). Relative efficacy of parent
and teacher involvement in a shared-reading intervention for pre-
school children from low-income backgrounds. Early Childhood
Research Quarterly, 13, 263-290.

Luke, A., & Freebody, P. (1999). A map of possible practices: Further
notes on the four resources model [electronic version]. Practically
Primary, 4(2), 5-8.

Lyle, S. (2008). Dialogic teaching: Discussing theoretical contexts and
reviewing evidence from classroom practice. Language and Educa-
tion, 22, 222-240.

McAdam, J., & Arizpe, E. (2011). Journeys into culturally responsive
teaching. Journal of Teacher Education and Teachers’ Work, 2(1),
18-27.

Moll, L. C., Cathy, A, Neff, D., & Gonzalez, N. (1992). Funds of knowl-
edge for teaching: Using a qualitative approach to connect homes
and classrooms. Theory Into Practice, 31(2), 132-141. https://doi.
org/10.1080/00405849209543534

Morrison, A., Rigney, L. I., Hattam, R., & Diplock, A. (2019). Toward an
Australian culturally responsive pedagogy: A narrative review of the
literature. University of South Australia. https://apo.org.au/sites/
default/files/resource-files/2019-08/apo-nid262951.pdf

National Council for the Social Studies. (2013). The college, career,
and civic life (C3) framework for social studies state standards:
Guidance for enhancing the rigor of K-12 civics, economics, geog-
raphy, and history. National Council for the Social Studies.

National Council for the Social Studies. (2017). Powerful, purposeful
pedagogy in elementary school SS. National Council for the SS.
https://www.socialstudies.org/position-statements/powerful-
purposeful-pedagogy-elementary-school-social-studies

Pace, J. (2021). Hard questions: Learning to teach controversial issues.
Rowan & Littlefield Publishers.

Pahl, K., & Rowsell, J. (2020). Living literacies: Literacies for social
change. MIT Press.

Paris, D. (2012). Culturally sustaining pedagogy: A needed change in
stance, terminology, and practice. Educational Researcher, 41(3),
93-97. https://doi.org/10.3102/0013189X12441244

Rock, T. C., Heafner, T., O’Connor, K., Passe, J., Oldendorf, S., Good,
A., & Byrd, S. (2006). One state closer to a national crisis: A report
on elementary SS education in North Carolina schools. Theory &
Research in Social Education, 34(4), 455-483.

Samuels, A. J. (2018). Exploring culturally responsive pedagogy:
Teachers’ perspectives on fostering equitable and inclusive class-
rooms. SRATE Journal, 27, 22-30.

Sembiante, S. F, Dynia, J. M., Kaderavek, J. N., & Justice, L. M. (2018).
Teachers' literal and inferential talk in early childhood and special edu-
cation classrooms. Early Education and Development, 29(1), 14-30.

Simsek, Z. C., & Erdogan, N. I. (2015). Effects of the dialogic and tra-
ditional reading techniques on children’s language development.
Procedia-Social and Behavioral Sciences, 197, 754-758.

Souto-Manning, M., Rabadi-Raol, A., Robinson, D., & Perez, A. (2018).
What stories do my classroom and its materials tell? Preparing
early childhood teachers to engage in equitable and inclusive
teaching. Young Exceptional Children, 22(2), 62-73.

Street, B. (1984). Literacy in theory and practice. Cambridge University
Press.

Thomson, P. (2002). Schooling the rustbelt kids: Making the difference
in changing times. Allen & Unwin.

Turner, R., Deliman, A., & Robertson, M. K. (2023). Curriculum inte-
gration using picture books: Combining language arts and social

The Reading Teacher  Vol.0  No.0  Month 0000

12

studies standards to address controversial issues. SS and the
Young Learner, 36(1), 27-32.

VanFossen, P. J. (2005). “Reading and math take so much time..": An
overview of social studies instruction in elementary classrooms
in Indiana. Theory & Research in Social Education, 33(3), 376-403.
https://doi.org/10.1080/00933104.2005.10473287

Vasquez, V. M., Janks, H., & Comber, B. (2019). Critical literacy as a
way of being and doing. Language Arts, 96(5), 300-311. https://
www.jstor.org/stable/26779071

Vygotsky, L. (1978). Mind in society: The development of higher psy-
chological processes. Harvard University Press.

Zucker, T. A, Justice, L. M., Piasta, S. B., & Kaderavek, J. N. (2010).
Preschool teachers’ literal and inferential questions and children’s
responses during whole-class shared reading. Early Childhood
Research Quarterly, 25(1), 65-83.

CHILDREN’S LITERATURE CITED

Allen, T. (2020). Sometimes people march. Balzer + Bray.

Gonzales, M. (2017). Yo soy muslim: A father’s letter to his daughter.
Salaam Reads.

McGinty, A. B. (2021). The water lady: How darlene arviso helps a
thirsty navajo nation. Anne Schwartz Books.

Morales, A. (2021). Areli is a dreamer: A true story by Areli Morales, a
DACA recipient. Random House Studio.

Withey, E. (2020). The one with the scraggly beard. Orca.

MORE TO EXPLORE

= |esson Plan. A Schema-Building Study with Patricia
Polacco https://www.readwritethink.org/classroom-
resources/lesson-plans/schema-building-study.

Lesson for grades 2-5 using the books Chicken Sunday
and Rechenka’s Eggs by Patricia Polacco. These
picturebooks can easily be interrogated for the inclusion
of multiple SEL standards (e.g., social awareness,
relationship skills) and SS standards (e.g., geography,
history) to go along with the ELA standards that are
already included.

Website. Social-Emotional Learning. International
Literacy Association. https://www.literacyworldwide.
org/get-resources/resources-by-topic/social-emotional-
learning. Page on social-emotional learning and how

to integrate these standards into literacy instruction,
including links to many resources (some require a
subscription or membership).

Web Page. Literature Studies and SEL. Reading Rockets.
https://www.readingrockets.org/classroom/social-
emotional-learning-primer/literature-studies-and-sel.
Web page with ideas on how to incorporate social—
emotional learning with literature and read-alouds,
including SEL booklists.

Website. TeachingBooks. https://www.teachingbooks.
net/. This free website has search capabilities. Users
can search for books by title, author, or keyword. Type
in “social-emotional learning” and books, lists, and
featured pages are shared on this topic.
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